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STUDENTS, STUDENT SERVICES, AND STUDENT LIFE

Toward a Stable Enrollment

With the termination of CUNY's open admissions policy and the
enactment of tuition in 1976, the College experienced a- precipitous
decline in enrollment owver the next four Years. By 1979, undergraduate
enrollment in degree’ programs had declined, 35% to fewer than 7500
students, and total graduate enrollment had tumbled 66% to 698.

(See Appendix I.) But the worst was apparently over. During the
next three years, both undergraduate and graduate enrollment turned
& corner and now have begun to incrgase:slightly'ea;h Fall.

During this period of" enrollment stabilization, first-time fresh-
men have been iargely responsibie for the turnaroundgd. (See Appendix II,)
The size éf the Fall freshman class has gradually risen over 25% to
1124, and it now constitutes 16% of undergraduate degree enrollment,
up from 12%. 1In contrast to the years of dramatic change in the mid-
seventies, the freshman class has also demonstrated a surprising
consistency in its characteristics over the past five years. (See
Appendix III.) The cited national trend toward older, vocationally-
orienhed, working students appears to have oecurred much earlier in
Lehman*s history. The Fall 1982 entering class, despite its increase
in size,. differs little from its recent predecessors: For the past
few years, most freshmen entering Lehman hawve been relatively recent
high selrool (or high sechool equivalent) graduates from the Bronx or
upper Manhattan. Approximately twenty-five percent are mature students,
maxy of whom may also be working or raising a family while attending
college. The entering class is. a culturally &iverse. population repre-
senting the racdial, ethnie, linguistic and economic mix found in this

urban emnvironment.. Even though the College's annual cost to students
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is among the lowest in the metropolitan area, fully eighty-percent
still éualifies for financial aid to meet their educational expenses.
Almost eighty percent are part of the first generation in their families
to attend college, and, as such, they gravitate toward those explicit
professional and career programs which traditionally have provided
raths for upward mobility to the sons and daughters of the working poor.
A fuller picture of the undergraduates at Lehman must include many
other identifiable groups of students. For example, during the Fall
1982, forty-five percent of the undergraduate enrollment had been
newly admitted for that semester. Besides freshmen, these new students
included substantial numbers of transfers from other institutions,
readmitted students who were returning to Lehman after an interruption
of their studies, and students enrolling for one or two courses as
non-degree undergraduates in a variety of special programs offered
both on campus%ﬁga$bsatélit6@centers. Such students markedly increase
the median age (25) of the student body and bring with them the com-
Plex@R¥ of situations that complicate college attendance by the msture
student . M\Wa‘.ﬂ@p‘
Transfers provide a. good illustration of the growing attraction
of Lehman to the urban population it serves. TIn 1976, when the barrier
of tuition was erected, new transfer enrollment dropped to 467 students.
During the: ensuing years, as inflation sent the cost of attending
most institutions much higher, Liehman apparently began to be noticed
by students shop@ing around for a good school whose costs had not es-
calated. The number of new transfefs.has nowvw almost doubled to over
900, and that population is persisting to graduation in large numbers,

frequently representing almost half -of a graduating class. Similarly,
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the fact that reliable numbers of readmitted students and non-degree
undergraduates continue to come to the College indicates that the
College's academic programs, its appearance, and its easy access by
public transportation successfully contribute to the trend toward

more stable--or more predictable——enrollment figures.

Rising Admission Standards

The positive enrollment outlook has been achieved simultaneously
with changes in admissions policies and procedures designed to enroll
a better-prepared student--and one who will persist longer--at Lehman.
From the time of its designation as a separate unit of CUNY in 1968,
the College has been, to a great extent, the product of University-
wide admissions policies and procedures. The University Admissions
Processing Center relies.exclusively on the strict application of
formulae for assessing a student's eligibility for allocation to his
college choices within the Universiby. While the policies and pro-

are, are
cedures wwsm rational, the results fregquently wmess not. The formulae

:gsi narrawly restricted to include ::ég*the applicant's high school
average and rank-in-class. or, for transfers, the cumulative. index of
previous college grades. The adgmissions procedure';iﬁzal not review
any of the other factors which bear upon appropriateness of match
between a- college and an applicant. Those factors—such as travel
distance from the school, specific academic preparation in high school,
expressed motivation for the college's program--—have proved to be
significant factors in the attrition of Lehman undergraduates.

In the aftermath of the fiscal crisis in 1976, the College began
addressing its obvious admissions problems by assuming a more direct
role in the determination of admissions policies. When open admis-

sions ended, the College established the admissions criterion for
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freshmen at a 75 high school average or a rank-in-class of the 55th
bPercentile or higher. 1In 1979, the College again raised the admis-
sion requirement for freshmen, this time to an 80 high school average
or a rank-in-class of the 66th percentile or higher. While the change
temporarily depressed the size of the subsequent entering class, it
was a change which clearly marked the beginning of attracting a
better-prepared student clientele.

THe centralized University allocation of transfer students has
also produced problems for the College. Students who had been dropped
from other colleges for poor academic performance could apply to the
University and,after only a six-maonthg hiatus)be readmitted to another
college under s "forgiveness" poliey. The attractions of Lehman were
understandably irresistable to the many students seeking a"second
chance,'" and again, beginning in 1981,the College interposed a stiffe£
reguirement on the worst of these applicants. The College now requires
that students with less than a 1.5 index remain out of school for at
least three years before Lehman will ~consider an appeal for readmission.
Again, this higher admission standard had the immediate effect of
reducing the number of transfers in 1981 (by 12%), but it has sub-
sequently led to an overall inecresse in transfers, as well as to a
superior pool of applicants.

The College's interest in the admissions Process over the past
five years has greatly intemsified admissions activity. This past
Fall semester, for example, over 5200 eligible applications were pro-
cessed at the College, but only forty ‘:percent of them came through the
centralized University Admissions Processing Center. All of the other
applications ("Direct Admits™) underwent a local review in order for
the College to monitor the admission”standards for the wvarious cate-
gories of applicants.. While cumbersome, the extra procedures are
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also an opportunity to respond to the special backgrounds which many
students bring to the College and to improve on the matching and pre-
admission counseling process which is the heart of an effective

admissions program. Once admitted, each student is reviewed annually
to determine continued eligibility and to provide systematic feedback

on tle admissions and recruitment process,

Recruitment

In the course of the past five years, Lehman College has felt
compelled to enter the admissions marketplace by undertaking an or-
ganized student recruitment brogram. Though the College was insulated
from the competition for students during the open admissions and free
tuition years, it has more recently found itself in need of a program
to build institutivnal identity and support among its constituencies,
most particularly among enrolled students. As other ares institutions
began mass-marketing advertising programs with the obvious goal of
increasing admissions, Lehman has framed its recruitment effort
ground the central objectives of increasing name recognition, improving
the image of the Bronx and its institutions, and providing opportunities
for personal contact between College personnel and the inquiring pubdblic.
While fmcreasing enrollment is*éertainly a desirable effect of a recruit-
ment effort, the Lehman cemmunity is more unanimously committed to
promoting among students,. faculty, and the public a sense of pride
and confidence in the unique mission and program quality of the College.
Faculty, students, and the administration who are involved in this
community relations program are moast ;atisfie& with recruitment efforts
when they result in visitors departing the campus with an understanding
of the quality and opportunity which are the traditions of the College.

klf is this outcome against which activities are measured rather than

-~ see page 6 -



fhe more obviaus test of increased enrollment, per se.

Lehman's- recruitment strategy depends on personal contact with
Prospective students and those who guide them; on developing oppor-
?unities and.publications to present information about college programs,
particularly to spefeific populations for whom programs were developed;
and on hosting events onr campus which allow visitors to view first-hand
the educational park which--with its Performing Arts Center--has
developed in the middle of this urban environment. The College visits-
area high schools and participates in organized college nights or
"fairs." The divisions, department, and programs have produced
informative brochures which ean be used to respond to inquirtes about
each of the college's programs. Regular"open house" days have been
established to host potential students and other visitors, and even
‘allow them an opportunity to attend a class of their choice. The
College has promoted better articulation with graduates of the area
community colleges, and visits to prospective students and transfer
counselors at the community colleges are very muchk a part of the

recruitment program.

—

Much of the recruitment program occurs thrOugh the égg;}ﬁ:be
faculty and students, both out of good-will agd interest %9/%he
College. For two years; the Lehman Chapter of the fﬁ?g;éional
Staff Congress funded and sponsored open houses, additional publica-
tions, and events through which volunteer faculty could meet with
prospective students. Pre-admission contact between faculty and
potential sfudents represents a maJor commitment of the College to
the central concept of helping students and programs achieve an
appropriate match., Faculty who direct special programs are especially

active in pre-admission counseling of students, particularly those
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inguiring about the Health Professions Institute, the Adult Degree
Program, the 802 Music Program, the Senior Citizens Program, the
Bilingual Program, the High School Seniors Program, the Early Admis-—
sion Program, and the Lehman Scholars Program. Student volunteers
also assist in mailing literature, guiding cmmpus tours, and greeting
visitors for special events on campus. Student organizations sponsor
e variety of on-campus public events in order to show off the campus
and the quality of student life to family, friends, and others who
may’ not perceive first-hand the educational advantages Lehman
students recogize. This theme of quality is echoed again in the
recent establishment of full-tuition scholarships for outstanding
students who wish to attend Lehman, and such a merit scholarship
underscores the College's essential strategy of increasing enrollment

by raising standards.

Reorganization of Student Services

Duriﬁg the last Middle States review process, the team noted
tha§ the Office of Student Affairs- was- organized in such a way that
students may not readily perceive the organizeation of services available
to. them. After a drastic reductiom in professional staff (from 52 in
1975 to 21 in 1977), the Dean of Students  Office then was shifting
internally to maintain services in the face of dwindling resources.
The larger previous organizationm: during tle expansion era of open
admissions had provided services to students through a "cluster"
arr&ngemeht,.laéi., each counseling office was staffed to prowvide
essential services in financial aid, general counseling, academic
counseling and career counseling. The idea underlying the clustering
of services was to avoid an awkward referral system from one office

to another, and to allow each student to find regular assistance

within one of the eight existing clusters.
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The decline of professional staff decimated the cluster concept
oF the specitic .
though aill 5a==é§§éi Services were essemtial to maintain. The remain-

ing staff, all senior, had previously coordinated individual services
provided in the clusters; but by 1978, esasch had gradually assumed
college-wide responsibility for one or more of the services,usually
asgéingle—person operation. This reassignment of personnel has
subsequently produced a staff of specialists, each administering
one or more key services, as well as running one of several offices
among which students must again be referred. Offices have been more
clearly designated to reflect the specialized functions, and the
staff member in charge has assumed an appropriate house title,

The professional staff in the Office of Student Affairs now
consists of 22 persons, Plus the Vice-President. With the growth
in financizl aiaq activity, five of the 22 are agssigned full-time
to fimancial aid counseling or financial aigd administration. The
remaining 17 assume responsibility for one or more of the remaining
services provided by the Office of Student Affairs:

New Student Orientation and Registration
Skills Assessment Testing and Placement
Psychological Counseling and Referral
Career Counseling and Placement

Freshman Colloquium Program (Semesterqlong orfentation course)
International Students

Student Discipline

Veterans Affairs

Financial Aid Counseling

Financial Aid Administration
Institutional Research

Alumni Affairs

Admissions and Admissions Counseling
Recruitment Program and Community Affairs
General Counseling and Information
Academic Appeals .
Cooperative Education Coordination

Senior Citizens Program

High School Seniors Program

Student Activities

Evening Student Information Center

Adult Degree Counseling

- see page 9 -
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In addition to the significant shifts of resources which have
occurred since the last team visit, several new initiatives, included
The

above, have been developed, such asApreparation of proposals for

outside funding in the areas of Cooperative Education and Institutional

o
>

Research; , expansion of +the recruitment ang community relations programs;
the establishment of the program in skills assessment testing; the
development of an evening student information center, which provides
counseling assistance to the three-thousand students who enroll in |
evening courses; the designation of staff to contribute to the
Cooperative Education Program as course instructors and coordinators;
the establishment of an alumni association and office, and the
development of a set of ongoing alumni activities--including an alumni
publication, membership drive, and fundraising for scholarships.

The reorganization of existing funections and the assumption of
new responsibilities by the Office of Student Affairs have led to
an adjustment in many personnel from faeulty and counseling titles
to more appropriate administrative positions. While the entire staff
of the O0ffice of Stu&enﬁ”Affairs remains committed to counseling
activities, the new titles and organization more closely reflect the
breadth of administrative responsibilities and the specializatian
of functions within the Office. The reorganization of student affairs
has Peen facilitated further by the development of the volunteer
Faculty Advisement Program for freshmen and sophomores. Much of the
routine academic counseling once performed by the Office of Student
Affairs has now beem undertaken by faculty members working under the

supervision of the Office of Undergraduate Studies. The orientation

of new students, including academic progran planning, still occurs

~ see page 10 -
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through the O0ffice of Student Affairs; but continued counseling
contacts by the Office with students in subsequent semesters tend
to focus on themes best characterized as personal, career,

crisis, and psychological support counseling.

The Commitment to Counseling

Counseling and advising students is the most central of student
services. It is an area of work in which faculty, administration
and students participate, both formally and informally. Types of
advisement and counseling activities at Lehman include new student
orientation, psychological counseling, academic advisement, financial
aid counseling and career counseling.

The areas of new student orientation, psychological counseling
and career counseling are largely the province of the Office of
Student Affairs. Orientation activities are particularly concerned
with helping the entering student #@ select an appropriate program
of courses, assisting the student through the registration process,
and referring him or her to financial aid, versonal counseling,
academic advisement, career counseling or other initial sources of
information and advice. Psychological counseling aids studenté with
their individual persomwal problems, especially if these problems
may interfer  with their studies. This type of counseling may helnp
them deal with their problems and enable them to achieve as students.
The College has two certified evlinical pPsychologists who serve as
psychological counselors and provide crisis intervention and support

counseling, as well as referral to outside sources of assistance.

Students in the Hunter College Graduate School of Social Work currently

serve as interns, thus expanding expanding psychological counseling

services by providing wider availability,
~ see page 11 -
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The Office of Career Counseling has changed many of Its practices
in the last five years and instituted several new programs. The
College"s placement service has increased its. visibility to employers
by participating in the CUNY Career Counseling and Placement Association.
This organization mailed brochures to over 7,000 employers in New
York City. It also imstituted an employers' advisory board consisting
of twelve representgtives of major New York City corporations. This
has led to internships for CUNY students and early knowledge of
current job openings. A new office facility and the addition of
rart-time personnel has enabled the Office to provide more time for
care€r counseling to students. The Office, once concentrating primarily
on juniors and seniors,is now able to counsel many more freshmen and
sophomore students. In order to assist students in searching for
career information, a career library is maintained by the career
counseling office. The filing system for this library has been
completely revised in the last five years and students find its
resources far easier to use now.

Closely related. to career counseling is the College's new program
in Cooperative Education. This program is an innovative approach
to link the liberal arts and sciences to careers., Students who
enter this program begin by taking a course in which they learn
about how their preparation in the liberal arts and sciences will
equip them for a career. The course includes resume writing, career
development, writter and oral reports and interviewing skills.

Following this introductory course, a-student may- be place in positions
with employers for from one to three semesters. These positions may
be with government, private corporations and non~profit organigzations.

The positions students obtain include areas- such as accounting, bankding,

~ S€e page 12 -
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health and science. During the time the student is working, he is
also taking a spécial course that emphasizes some aspect of the
liberal arts and sciences related to the nature of work and career,
All of the courses in the program are taught by the regular college
faculty. The Coop Education Program has several full-time pPersonnel
who have been very successful in administering the program and
Placing students.with suitable employers. The Coop Program is
bPresently being sponsored by a grant from the Federal government,

In addition to the specialized counseling services provided by
the Office of Student Affairs, the College's Office of Acadenic
Advisement has instituted a program in which the faculty from the
varitous departments volunteer during registration to advise students
on their progress toward a degree. The faculty may also refer
students to other offices, such as the pre-med, pre-engineering or
departmental offices for additional advice. Students frequently
obtain during the semester additional advice and counsel on
future education and careers through informal discussions with the

faculty,

Information Services and Registration

Student data existwm as part of a computerized system that
supports many aspects of admissions, registration and student services.
The basic improvements in this system stem first from the replacement
of the college's IBM 360-40 by the newer and more up-to-date IBM L3k1,
and the addition of some new software systems. The new computer is
faster than the previous computer and capable of interactive online
inquiry using a CRT terminal. It is capable of providing information
on five separate screens on admissiogs, skills assessment data, student
schedules, rosters and course information. A new, more efficient

- see page 13 -
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software for storing and retrieving files has been introduced into
this system. In addition the Statistical Package for the Social
Sciences (SPSS) has been placed on file in the system.

Such improvements have made it easier to access needed data
so that the College is able to operate efficiently an. Office of
Institutional Research. This office is able to provide faculty,
students and administration with information about such things as
the effect of remediation on skills tests and correlations of test
performance in specific courses. We are now able to see the outcome
of the changes we make at the College.

The new computer system has also helped in speeding up the
processing of regisfration data, providing faculty with class rosters,
and providing students and administrative offices with student
transcripts.

The financial aid office is now able also to access information
it needs from the college system, as well as from two CUNY-wide computer
systems. In. the future, it is hoped that the College will be able
to computerize much more of the registration process and to unify
the necessary computer support for the financial aid office.

One of the services that has undergone major revision is our
method of registration. In particular¥, it has become much more
efficient in the last two years. This is due imr part to our moving
the registration procedure from the 0ld Gym Building to the new
Student Cafeteria. This permitted better control of fixed appointment
times for students and thus resulted in a more even flow of students
into the registration arena., In addition, payment of fees is now
handled on CRT terminals that store all transactions on cassette

-. see page 1l -
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for later storage on the main computer. These terminals are placed

on the upper level of the Student Cafeteris during registration.

The College is presently working on trying to completely computerize
the registration process. To further aid students during registration,

faculty advisers are now present in the registration arena.

Alumni Activities

In the last two years, Lehman College and its alumni and students
have succeeded in forming a viable Alumni Association, The completion
of the Performing Arts Center produced renewed interest in the College,
and 35 alumni started the association 2 years ago. It presently has
more than 500 members. The Alumni Association has already sponsored
several very successful events such as a homecoming and an alumni day.
The Association is aiding the College in areas such as the recruitiﬁg
of students and career counseling. There are also alumni supported
scholarships under discussion presently. The College supports the
Alumni Association through its Office of Alumni Relations which, with
the Qffice of College Relations, helps to produce and distribute the

Alumni Newslettbter.



Appendix I

ENROLLMENT PATTERNS AT LEHMAN COLLEGE 1973-1982
Fall | Fall | Fall | Fall Fall |Fall | Fall |Fail Fall | Fall
Student Status 1973 197k 1975 1976 1977  ]1978 1979 ]1980 1981 1982
Undergraduate )
Full Time 2231 8320 7940 6634 6020 5939 5568 5363 5209 5275
Part Time 1924 3194 3621 2h11 2003 1899 .| 1899 119Q@9 1951 1952
TOTAL 11155 1151k 11561 90hs 8023 {7838 Th67 7272 7160 7227
Non-Degree 2538 2560 2hT9 1397 1181 1231 1176 1256 1473 1580
tOTAL 13693 | 1ko7h | 1holo | 1okko 920k |9069 8643 (8528 | 8633 8797
________________ USRS U U RN N E T R D M Y R
Graduate
__Full Time b7 61 50 48 63 61 77 Lo .51 49
Part Time 1743 1735 1621 770 453 390 Loo | 378 387 ﬁoB
TOTAL 1790 1796 1671 818 516 hs51 L7 h2g 438 457
Non-Degree 559 367 376 157 251 260 221 300 280 337
TOTAL 2349 2163 20h7 9}5 767 71l 698 720 718 ‘7§h
________________ _—— e e e e e 2L
IOTAL ENROLLMENT 160k42 16237 | 16087 11h1T 9971 9787 93h1 9248 9351 9591




Undergraduate Degree Enrollment:

Appendix II

The Role of New Students, 1974 - 1982

Fall 1974 Fall 1975 Fall 1976 Fall 1977 Fall 1978 Fall 1979 Fall 1980 Fail 1981 Fall 1982
N @* X @+ N (xx N (px N (@)* N (0* N (%)% N (* N (%)%
New Students Admitted:
First-time Freshmen 2629 (23) 2995 (26) 917 (10) 1260 (16) 1197 (15) 894 (12) 953 (13) 1093 (15) 1124 (16)
Transfer 639 (6) 573 (5) 467 (5) 645 (8) 885 (11) 871 (12) 893 (12 787 (11) 912 (13)
Readmitted Students 341 (3) 338 (3) 333 (4) 492 (6) 426 (5) 388 (5) 353 (5) 375 (5) 391 (5)
TOTAL New Students 3609 (32) 3906 (34) 1717 (19) 2397 (30) 2508 (32) 2153 (29) 2199 (30) 2258 (31) 2427 (34)
TOTAL Undergraduate )
Degree Enrollment 11514 11561 9045 8023 7838 7467 7272 7160 7227

%

Percent of Total Undergraduate Degtee Enrollment

FDP:gs

12/82 .
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Fred Phelps, Editor

. 82-18 December 8, 1982

FRESEMAN PROFILE, 1978-82
A Five~Year Perspective

Previous reports on entering classes of freshmen have described each cless in terms
of its differences from a previous class. These differences have led to spetulation
about developing trends, some of which are accurate for a single year- pericd, but most of
which fade or reverse as a subsequent cohort of freshmen enters:the College.

This report reviews the past five-year period, durimg which over 7,000 first-time
freshmen entered Lehman College, and allows: a test for any patterns which are consistent
enough to be considered trends.

Overall, the data.indicate nmo strong trends. The demographic characteristics of
Lenman students seem. to be surprisingly stable--a boon to institutional planning.
While national authorities--and local impressions—may occasionally suggest either a
"new emerging student" or else a return to a student similar to those of several years
prior, the existing data suggest rather that Lehman College has been serving a popula-
tion which has changed little im recent years. (One must return to the early Seventies
to find a freshman class which is demographically much different frcm the present one.)
The data do show some "highs" and "lows" for particular survey items, such as Intended
Field of* Study, but evem then, the relative (rank order) choices of students seldom
change within. the categories offered. Thete is little evidence in. the five-year summary
which supports the conclusion that the current national trends are still affecting
- Lehmai.. -- For-example, our -freshmen-during the past five years are

—-not incressingly older (75% are still 20 or under)

~-not increasingly minority  (the general mix has remained stable)

~=not more (or:less) upwardly mobile in aspirafions than their
recent .counterparts

--not more likely to be: first generation-college students than Pive
Yyears- ago )

--not more likely to be married and/or raising children (on the
average, approximately 85% are single, without children)

——not. more likely: to be vocationally oriented at the outset

-=-not more likely to. be mixing work and school .

The trends whith now exrite national (or local) observers- appear to have occurred

at Lehman several years agd, and the College has beenr accommeodating for several years

our current student--the one which other institutions now charszcterize as "new". In the

sense that the College has already Iived with this "new™ student. for so long, it

appears that few surprises are in the offing during the irmediate future. While

others wrirng their hands over the changes which face them, Lehman can prepare for the

next. freshman class’ which=-though probably somewhat largers—will challenge the College

in ways. reliably similar to the past five. yeans..

‘l. - See page 2 -



IR Report 852-18 -2 -

FALL 1978 FALL 1979 FALL 1980 FALL 1981 FALL 1982

N=1197 N=894- N=953 N=1093 =11254
Sex. Male 38 3k 35 36 33
Female 62 66 65 64 67
e
nEe 18 or under 62 57 27 L6 51
19=20 17 19 2k 28 24
21-25 9 12 21 12 11
26-30 7 6 12 5 5
31 and over 5 6 16 9 9
Marital Status .
Single 87 88 76 90 90
Married. 4T T 1k 6 6
Divorced/Separated, .iF6 5 10 4 4
Number of Children
None 82 81 67 83 86
One 8 8 14 7 6
Two 5 6 11 6 4
Three 2 2 5 1 2
Four or more 3 3 3 3 2
Peligious Preference )
Catholic 62 63 66 64 67
Jewish 6 6 3 3 L
Protestant 15 1L 15 13 1L
i Other 17 17 16 19 16
Ethnic Identification
Black: 33
Hispanic 33 see below
Oriental 3
Other 31
Afrm-mquican/Black 32 32 29 29
FPyerto~Rican 27 26 29 26
Hispanic American 13 15 11 15
Oriental 2 2 1 1
Other- 26 25 30 30
Highest Lewvel
of Either Parent's
Education
Elementary Schodl 21 27 2L 20 22
High School 58 56 53 58 55
Two. Years of College 9 8 13 10 13
Bachelor's Degree 8 6 6 7 7
Adyvanced or
. Professional Degree 4 3 L 5 L

- see page- - 3 -
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FALL 1978 FALL.1979 FALL 1980 FALL 1981 FALL 1982
N=1197 N=89L N=953 1=1093 N=112L

. x Z Z Z Z
Family Income:
Less than .$2,999 19 21 19 22 22
$3,000 - 5,999 30 34 26 25 21
$6,000 - 8,999 18 18 15 15 1k
$9,000 -11,999 1k 13 15 ; 16 16
$12,000 and abave 19 1L 25 22 27
Hours per Week of Work
' None 48 Ly L1 1 Lo
1-10 13 18 15 19 16
11-20 20 20 18 22 23
21-30 9 12 12 10 1
a Wi 31 or more 10 6 14 7 8
.‘.53'3‘3‘ .’}:};Cf'
Intended Field o
of Study
Education 18 27 25 31 22
Humanities 9 11 8 12 7
Social Sciences 18 17 19 13 15
Science 38 30 30 32 37
) Undeeided 17 15 18 12 19
Students Interested.in
lowing Ppoféssionzf
ograms
Accounting 20 19 18 18 18
Education 16 22 17 23 17
Nursing 22 20 13 20 22
- Pre-Law 6 5 b 3 5
Pre-Med,, Pre~Dent,, etc. 13 13 12 10 1k
No Professional Program I3 21 36 26 23
Highest Lewvel
of Education
Eﬁgggtad
AT Bachelor's Degree- 49 LY 43 51 L7
MA, MBA, etc. 23 25 29 23 23
PuD- or EdD 18 21 17 18 20
MD or DDS T 7 7 6 7
LLB or JD 3 3 L 2 3
Do you speak another language better than you speak English?
a. Yes 26. 26 29 23 25
b.. No W Th 71 T7 T5
What language is usually spoken in your home?
a. English. 58 55 58 57 57
. b. A language other. than English 16 12 16 12 12
Cc. English and anotler language -
are spoken 26 33 26 31 31

T = see page U4 -
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FALL 1978 FALL 1979 FALL 1980 FALL.1981 FALL 1982

N=1197 N=89L N=953 N=1093 N=1124
How many years of full-time stndy’have you had,where the langusge of instruction was Englsih?
a. None 20 15 20 1k 15
b, 1=2 L 6 10 5 4
c. 3=k 9 8 6 10 7
e. T or more 63 65 61 67 69
Which one of* the. following reasons was the most important one in your decvision to attend
:$ehman? :
a. Close to home 21 25 26
b. Special strength in
my intended field 3k 43 b1
c. Unable to go to my
first choice college 16 9 9
d. Friends attend Lehman 2 3 2
e, Other 27 20 22
FDP:1r



Student Life

Lehman College students, being older, commuting students with
family and work responsibilities, tend to have limited time for par-
ticipation in campus activities. But the new college facilities and
the continued policy of have 3 "free hours" a week have increased
interest in extracurricular life.

The Student Life Building provides the central meeting place
for more than sixty student run clubs. The most active of these clubs
are those formed on ethnic or religious backgrounds. Such clubs
reflect the diversity of the Lehman student population, and they
include the Dominican Students Association, Irish American Society,
Concerned Black Students, Italian American Society, as well as Oriental,
Jewish, Hispanic and Catholic organizations. The Student Life Building’
contains, not only the offices for these sixty clubs, but also two
lounges, two conference rooms, a television room, a game room, a
kitchen and typing facilities. TIn essence, the Student Life Building
provides for students the meeting ground which was previously unavailable.

The lack of time that students have to participate in events
should not Be confused with student apathy. Over the last several
years, students have become increasingly vocal in campus-wide issues.
Open hearings and debates on matters of governance, sponsored by
student government, have - been consistently well attended. It should
also be noted that Lehman students have had the highest turnouts of
any City University Campus in lobbying the legislature on matters
related to the Universgity budget.

With the recent appointment of a full-time Director of Athletics,
the College is moving toward revitalizing its intercollegate athletics
progrzam. With the help of additionai funds now being considered
thirough an increased student activity fee, the athletic director,

- see page 16 -
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Mr. Salvastrini, hopes to introduce new and better-equipped varsity

and Jjunior varsity teams. The proposed teams include soccer, vollyball,

archery, wrestling and field hockey.

Another addition to student life has been the science newspaper,
Examiner. Introduced last semester, the Examiner contains science
and health matters of concern to students. This newspaper Jjoins the
previously established Meridan, a weekly newspeper, and Footnotes,
an annual literary magazine, as the third Lehman College publication.

With the addition ©f the Concert Hall and Theater, student
interest in the performing arts has increased dramatically. Half-
price student tickets are available for all performances at the
Concert Hall. Attendance at student dramatic and dance productions
have also increased since the theatre complex opened. In recent
years, the Concert Hall has been used to stage contemporary musical
groups that ceuld not previously be accommodated,.

Aside from the physical benefits of the new facilities and com-
pleted campus, the general attitude of the students has greatly
improved since construction was completed. During the warmer months,
the lawns of the campus become the social meeting ground for students
and informal study groups. The beauty.of the campus has led to a
feeling of pride in the College and has improved the mental attitude

of the students.



PREFACE

Herbert H. Lehman College of The City University of New York
has prepared the following Periodic Review Report for the
Commission on Higher Education of the Middle States Association
of Colleges and Schools. To oversee the preparation of the
Periodic Review report, President Lief appointed, during the Fall
of 1982, a Committee co-chaired by Professor Corinne Weston of
the Department of History and Provost Robert Donaldson, The
Committee included members of the faculty and administration, as
well as students, and the Periodic Review Report reflects the

work of the members of the Committee.

The following were the Committee members and their

departments.
. Ms. Sally Abravanel-Assistant to Higher Education Officer-
Office of the Provost and Vice President for Academic
Affairs

Ms. Juliana Bassey-Assistant Professor and Acting Chairman/
Acting Director-Academic Skills/SEEK Program

Dr. Edward Bergman-Associate Professor and Chairman-Geology
and Geography

Dr. Ira Bloom-Dean of the College
Dr. Thomas Borgese-Professor-Biological Sciences
Mr. Thomas Dessereau-Student

Dr. Robert H. Donaldson-Provost and Vice President for
Academic Affairs

Dr. Gloria Gottsegen-Professor-Specialized Services in
Education

Mr. Martin Kelly-Budget Officer
Dr. Marc Lazarus-Associate Professor-Chemistry

. Dr. Helen Lerner-Assistant Professor-~Nursing



Dr. Johanna Meskill-Dean of Humanities

Dr. Lizabeth Paravisini-Assistant Professor-Puerto Rican
Studies '

Dr. Fred Phelps-Professor-Office of the Vice President for
Student Affairs

Ms. Denise Riera-Student

Dr. Michael Shannon-Professor-Library

Mr. Jack W. Weiner-Vice President for Administration
Dr. Corinne Weston-Professor-History

Dr. Robert Whittaker-Associate Professor-Classical, Oriental,
Germanic, and Slavic Languages

The Committee formed several subcommittees, which prepared
érafts of each section of the Report for review by the full
Committee. A Writing Committee, consisting of Professor Weston,
Provost Donaldson, and Dean Bloom, drew the various sections into
the a single document, which was subsequently reviewed by the full
Committee,. |
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INTRODUCTION

Herber; H. Lehman College is a "comprehensive college" within
the structure of The City University of New York (CUNY). It is
the only public senior college in the Borough of the Bronx and the
region that includes southern Westchester County. A college of
the liberal arts and,éciences and the professions, Lehman offers
73 fields of concentration leading to the baccalaureate degree, 26
graduate programs leading to the master's degreé, and, in
association with the New York Botanical Garden, the University's
doctoral program in plant sciences. The faculty includes five
Distinguished Professors, approximately 70 members of the doctoral
faculty of The City University, and many other nationally and
internationally recognized scholars.

The mission of the College, as it has evolved during the
15 years of the College's independence, is summarized in the
College Bulletin as follows:

-- to offer all of its students a sound ana thorough
liberal arts education - including at least an
introduction to several traditional academic disciplines
and any necessary practice in the basié skills of verbal
expréssion and quantitative reasoning - which will
enable them to develop their intellectual powers and to
become thoughful and active citizens in the complex
modern world;

-- to offer those students who wish and qualify for it the
trainl?g they need for immediate access on graduatlon to

%1
a sznLﬁ&eaﬂtZéGb or profession or to the advanced study



required for entry into a profession; to prepare
students for jobs that enable them to be of service to
their communities and to contribute to improvement of
the quality of life in those communities.

-- to offer programs of graduate study for persons wishing
advanced work in the liberal arts and advanced or
specialized study in such professions as teaching and
nursing;

-~ to collaborate with other institutions and agencies in
the area, such as the New York Botanical Garden and area
hospitals such as Montefiore Medical Center, in offering
programs that serve the needs of students and community

’ membérs;

-— to contribute to the advarncement of knowledge through
the research undertaken by a highly qualified faculty
and by gifted students; to make available to the Staée
and local communities the intellectual resources ané
skills of the faculty;

-- to make available to all residents of the college region
~ New York City and its boroughs, especially the Bronx,
and Westchester County - the educational and cultural
opportunities that will enlarge the knowledge, refine
the sensibilities, and enrich the lives of residents,
regardless of background, occupation, or age.

The College's mission and its agenda for the 1980s seeks to

meet the needs of its students and of the region it serves. The
size of the undergraduate student population has remained

relatively stable during the past several years and will likely



upon the College to alter emphases and reshape program offerings,
to develop new thrusts, ang to respond to new demands, The
Steps that the College has taken to meet these demands, including

the changes ip academic programs, facilities, ang Support services

The College's agenda for the 1980s entails the use of itg new
facilities, its Strategic location, the strength of jts faculty,
and its institutional affiliations to enhance itg attractiveness
to students, to develop appropriate Programs, to improve student
retention, ang to revitalige the region, Its priorities can be
stated asg follows:

1. to recognize ang retain the liberal arts gas the core for

all-undergraduate programs;

2. to broaden ang diversify the Professional Programs in .

Arts and jtg related academic bPrograms into the major

cultural ang educational Center in the region; and



5. to bring together these efforts through a program of
cooperative education which preserves and links the
liberal arts and the world of work;

Unless the dramatic changes which have occurred at the
College over the course of 15 yearé--a brief time by anyone's
measure--are understood and unless the role of Lehman as a college .
adapting to new circumstances.is seen clearly, the College's
agenda for the 1988s cannot be understood fully; Many of the
colleges within The City University and many other urban colleges
are, of course, experiencing similar strains, but only a few,
including Lehman, have seen the change in so marked and dramatic a
way.
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Middle States Periodic Revliew Report

Academic Programs

In the five year period under consideration, Lehman
College's programs have been continually adapted to meet the
changing aspirations 6f the student body and the employment
needs of the metropolitan area, Against a backgréund of
relatively stable enrollments and funding levels (stable at
least by comparison to the preceding decade), ocurricular
changes have for the most part come about through careful
long-range planning, Some of them have bsen supported by
significant grant funding from outside sources,

The major adaptations in academic programs can be dis-
cussed under three broad headings: (1) the balanc%Potwoon
the liberal arts and the professional programs (2)
proficiency standards and curricular innovations in the
skills programs that serve underprepared students and those
in need of English-as-a-Second-Language inst-uction and (3)
an effort to make Lelman College into a major cultural and

educational center of the Bronx/LowWer Westchester area,

Thc Balance between the Liberal Arts and the Professions

Lehman students continue to show a strong preference
for ggreer-orlented education, The proportion of graduating
seniors majoring in such career-oriented progmams Increased
from just under 0% in the 1976-77 academic year to over

1
60% in the 1981-82 academic year,



To accommodate student aspirations for upwardly mobile
careers, the College has significantly expanded and diversified
its professional programs at the bachelor's and master's levels,
At the same time, an attempt i1s underway to strengthen the
liberal arts core, especially through s review of its general
education (distribution) requirements and of the relationship
whilch these mequirements have to the College's basioc objectives,
A major gdal in strengthening the liberal arts core has been to
provide a common intellectual experience fo» our increasingly
diverse and increasingly career-minded student-body and to give
the Lelman student the more generic intellectual skills and
perspectives needed for life-long learning, professional mobility,
and personal satisfaction, .

The process of expanding our professional srogrsms and

'strongthoning our liberal arts core has led the college comunity
to think of Lehman as "a college of the arts and sciences and of
the professions,” (Lehman College Master Plan, 1981-86, ». )
A growing numbe» of students, faculty, and administrators believe
‘that the liberal arts and professions need not be competitive
but rather can be complementary parts of a single educational
experience, In this manner, we have been able to redefine the
relation of the liberal arts and the professions as one of

balance and cq 1ty, in keeping with natlonal trends

cgégggj;égg;zP. suggestions of the Middle States Visiting Team in 1978,
Rethinking the Liberal Arts Core, In its 1981-86 Master Plm,

Lehman College states that its "agenda fo~ the 1980's is built
upon the premise that the 1lberal arts aqd sciences memain the

core of the college, providing the common intellectual exper-



e

lence for a student constituency that exhibits not only
broad cultural, ethnic, and linguistic diversity, but also
diverse career aspirations." (p, 36) To revitalize that
liberal arts core, the President in late %981 appointed a
special "blue ribbon" committee composed of faculty and
students and chaired by the Provost; the committeo was
asked to review the genemal education (distributio,) component
of the college's curriculum with a view to giving if greater
clarity and coherence, This was clearly a major undertaking
that would affect a crucial area of the College's academic
program, determine the standards of undergraduate education
at Lelman, and set the tone for the whole academic enterptise,
Representing the diverse constituencies of the 601}.5.
and meeting in more than twenty-five sessiona during the
bette» part of the year, the special committee in November
1982 presented a bold and comprehensive plan for restructuring
the college's general education (distribution) program, The
proposal is now under active consideration by departmental,
divisionsl, and all-college bodies and is expected to come
to a vote in the Senate, the college'!s chief legislative
body, early 1in 1983,
If adopted, the new curriculum would go far toward
clarifying and strengthening the College's commitment to
the libeval a~ts, It is intended to promote a sense of
intellectual community by prescribing a common academic
expetlence -~ four core courses in natural science, social

sclence, humanities,and Western civilization -- that must



be taken by all Lehman students, This common core would

assure that students entering intermediate and upper-level

_courses would have a basic familiarity with key ideas, concepts,

and techniques in the major areas of the curriculum. Courses
could then be taught at a more advanced level because students
would already have learned the fundamental vocabulary and
concepts in the major sareas of inquiry and acquired a broead

historic "grid" into which;tiwﬁﬁt subsequent cultural studies,
\.c =~ ,!

Supplementing the four/courses and the continuing

commitment to writing and foreign lansuage, the new curriculum
proposal would assure additional exposure to the liberal arts
ghrough a seriss of seven distribution requirements (social
science; natural science; literature; the arts; comparative
cultures; historical stﬁdios; knowledsge,self,and valuesf.
Unlike the undefined study areas in the present distribution
program, the new areas would be distinct catego»les, each with
a stated puvpose, Fewer than ten courses would be listed in
each area, and they would be designed to meet the objectives
of the requirement, Student cholces would be better Iinformed,
since students would be able to understand the nature of each
requirement and what it is intended to accomplish, A monitoring
committee would assure that core and dist=ibution courses
actual fulfill the stated objectives of the curriculum,

Expanded Opportunities for Caresr Education, The last five

years have witnessed substantial additions to the College's

pbofessional and career-oriented programs, both at the under-

5raduapc and graduate levels, It may be significant that these



new programs have been established within both the tradtional
liberal arts departments and the traditionally career-o-ientaed
departments of the Division of Professional Studies.

In the area of health and human services careers, the
Psychology Department has added a speclalization in Psjho-
logical Services which provides not only a broad grounding
in psychology as an empi=ical scilence but also a repertoire
of skills 5ﬁé/which prapares students for ant-y-level jobs at
subprofessional levels or for later graduate study, The
Socliology Department has introduced a full-fledged baccalau-
reate program in social worki In conjunction with the Bio-
logy and Chemist»y Departments , the Department of Anthropology
has created s ploneering interdisciplina»y degree program in
forensic anthropology which includes teaching and consulting
components, the iattor in conjunction with the Metropolitan
Foronsio\Anthropology Team which gives students an dépportunity
to analyze human skeletal remains submitted by regional medical
exeminers, The program prepares graduates to work as laboratory
technicians in medical examiners! offices or to pursue advanced
study in graduate or medical school, The Department of Health
Services hag developed a new baccalaureate program in Diete-
tics, Food and Nutrition; its three options lead to carears
in general foods and nutrition, in food service management,
and in dietetics and nutrition, mespectively, with the last-
named option designed to conform to American Dietetic Asasocia-
tion standards, Offering these new options alongside the older
programs in health education and health services administration,

the depsartment 1iﬁno of only twenty-threas undergraduste pro-
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grams to have been awarded full membership in the Association
of University Programs in Health Administration., In education,

Wwhere &1l our teacher education programs were re-accreclitad by

"HCATE in 1981, the Department of Zpecialized Services in

Education has developed a new baccalaureate program in special
education which prepares prospective teachers of the develop-
mentally disabled. Still in the planning stsge, the Physics
Department has NSF support to develop a program in medical
physics which will wrepare students for careers in clinical
medicine, blo-medical research, hospital laboratory techno-
logy, snd instrumentation design and development,

Our older professipnal programs in health care continue
to expand and strengthen their offerings, With a grant from
the federal government, the Nursing Dapartment in 1980 established
a Nursing and Health Infovrmation Center on the Lehman campus
which serves as a clinical l;boratiry site fo» nursing students
a8t the same time that it provides the campus cormunity with
information and counseling programs in wWeight control, stress
management, and women's health problems,

Under the aegls of the Health Professions Institute, the
College hgs expanded 1ts innovative interdisciplinary team
programs, The Interdisciplinary Primary Care Team Program
(now called the Intevdisoiplinary Health Care Team Program,
initlated 1in 1976-77 with a four-year $ 639,000 Health Manpower
Education Initiative Grant from the Department of Health,
Welfare and Education (?) has expanded and currently enrolls
15 juniors each from Lehman's Nursing, Soclsl Work, and Health

Services Administration srogrsms, along with 15 first-year



7
medical students from Albert Einstein College of Medicine. After a junior~year
interdisciplinary course in team dynamics, the Lehman students in their senior
year move on in teams into their two-day-a-week placements with practicing

interdisciplinary health care teams. Currently, 14 different health care agencies

provide sites and supervisors for forty seniors in the team option. This unique

program has attracted attention both nationally and locally, In New York City,
the Hospital League/District 1199 Training and Upgrading Fund has provided tuition
and stipends for 125 students to enter the program over the last five years (25
students per jear). ‘

fn 1980, the model of the interdisciplinary team core was used to create an
Interdisciplinary Geriatrics Team program. Developed with assistance froﬁ the
college's 1980-82 Title III grant, this program now included a didatic gerontol-
ogical sequence, the year-long course in team dynamics, and a team-based field
placement in an agency providing care for the elderly. Approved in 1982, the
Interdisciplinary Geriatrics Optiom is available to students majoring in Diet, Food,
and Nutrition; Health Education; Health Sérvices Administration; Psychological
Services; Recreation Education; Social Work; and Speech and Hearing Science.

In addition to the health and human services area, Lehman prepares students for
careers in science-, technology-, and business-related fields through newly created
baccalaureate programs in Computer Science (Department of Mathematics and Computer
Sciences) and in Corporate Training (Department of Secondary, Adqlt and Business Edu-
catlon). The latter program prepares students for work in business and industry as
corporate train;rs, supervisors of word processing or administative support centers,
or of office administration. An additional baccalaureate program, jointly developed
by the Mathematics and Computer Sciences and the Economics and Accounting departments,
focussing on management and computing, awaits state approval.

The College was able to create a degree program in computer science because a
number of mathematics faculty had, with college support, taken the iniative and

retrained themselves in the new field. Simultaneously, a 3 year, $ MISIP
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(Minority Institutions Science Improvement Grant) had allowed Lehman to upgrade
its computer facilities, to open a new Academic Computer Cenfer in 5
and to disseminate microcomputer facilities and teaching methods in computer science
into a number of the natural and social science departments.

Using the Academic Computer Center and the microcomputers housed in a number

of the departments, Lehman students now have increased opportunities for work on the
computer. .The Chemistry Department, -for instance, has introduced the computer into

several courses, notably Quantitative Analysis, and is developing computer-oriented

experiments for its general laboratory course. All natural science and some social
science departments are exploring ways of introducing more computer oriented instruction
both in their major programs and in their general courses. A new requirement in
"Quantitative Reasoning', part of the proposed new liberal arts core now under discussion
would further enhance the‘computer literacy of all Lehman students regardless of spécialj
ization.
gareer-oriented programs in cultural and arts-related fields have been developed

by a number of humanities departments. The departments of Art, Music and Speech/
Theatre each now offer an option in arts management, composed of courses in the
discipline, in economics and management, a field placement in a cultural agency,
and a "capstone" arts management seminar. The English department's professional
writing option has shown growth and has been opened to the department's honors
students. Finally, in a major move, Lehman's Music Department now offers an our
campus the upper two years of instruction in an innovative music major for professional
musicians, sponsored by Local 802 of the Musicians Union and developed jointly by
Kingsborough Community College and Lehman College.

. At the Master's level, new career-oriented degree programs have been developed in
Accounting; Dietics, Food and Nutrition; Education; Music; and Nursing. The MS in
Accounting, to be initiated in the spring of 1983, will be available in two versions:

a one-year 30 credit program for students with an undergraduate degree in accounting

or business administration and a two-year program for students withour prior training



in accounting. Upon completion of the program, students will not only have earned the
MS degree, but will have completed all the ecucational requirements for taking the CPA
examinations; they will also have reduced the practical-experience requirement for
state certification in New York from 3 years to 1 year. In educatioq)the Department

of Specialized Services in Education has introduced a new specialization in teaching
the emotionally handicappe%)alongside the earlier sequences in mental retardation and
learning disabilities. The Department of Specialized, Continuing and Business
Education has proposed a new MS in Education which still awaits CUNY and state approval
and which is designed to meet the needs of per-service and in-service teachers in all
the academic subj.ect areas and in business education. An MAT in Music was inaugurated
in 1982 toaccommodate students from the new undergraduate major who, professional
musicians gll, may want to expand their career opportunities by earning N-12 certification

as music teachers. The master's degree in nursing stresses primary care nursing within

a developmental model. It and the undergraduate nursing program received reaccreditation

for another 6 years from the National League of Nursing in 1979.

Other master's programs have been redg;gned and strengthened. The program in
history has added a significant research core, including work in quantitative history
at the academic computer center. A team of outside evaluators recently complimented
the department on its forward looking program design. The degree in speech pdthology
has been strengthened through its move into first-rate new clinical and 1lab
facilities, thg addition of a clinician line, and the accreditation extended by the
American Speech, Hearing and Language Association in 1982.

Balancing Professional and Liberal Arts Programs. In addition to strengthening

professional programs and the liberal arts core, the.college community has begun to
rethink the relations between liberal arts education and career education. As stated
earlier, there is a strong tendency to think of Lehman as "a college of the arts and
aciences and of the professions."

This perception, which is gaining ground, is reflected in the efforts of many
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of the traditional liberal arts departments who,after rethinking their offerings
. and the needs of their students, designed career-oriented programs within their
established disciplines. As arts and science.faculty designed the new programs,
each with its balance of theoretical and clinical courses, of theory and practice,
and as arts and science faculty retrained themselves and took on new course assign-
ments or the supervision of field-placements, their attitudes changed. The newer
professional progr;ms and options were perceived less as intrusions into a self-

H

sufficient academe than as necessary and timely extensions of theory into -practice.

Pedagogical currents of recent years, in particular the receptivity to experiential
4;%{2/: and field-based edu-ation, have probably also helped to break down the once formidable
QL} barriers between theory and practice, liberal arts and career education.

In addition, the College has made a deliberate effort to rethink the relation
between classroom work and workplace experience in the context of its Cooperative
Education Program. Begun in 1980 with a $625,000 grant under Title VIII, Cooperative

‘ Education is a program in which students, employers, and the College '"cooperate' to
link classroom study with the world of work. Well-established at other compuses,
Cooperative Education at Lehman has the special mission of linking liberal arts majors
and career preparation. The program provides job placements which are closely linked
to a student's major and a tier of 3 courses (YIntroduction to Cooperative Education"
"Social Processes in the Work Enviroment"; "Academic Perspectives on the World of
Work") through which the student learns to relate his job experiences to the more
theorétical perspectives of classroom discussion and reading.

Such a program has both practical and intellectual benefits for all participats.
Since economic need forces most Lehman students to work, at least part-time, while
in college, eht Co-op Ed program opens up jobs that are not only better paying but
are relevant to the student's major. Frequently, a Co-op job placement becomes a
stepping stone to the student's first full-time job after graduation. Intellectually

. and personally, students benefit from the opportunity to test their emergent career

choices in the '"real world" an to reflect, often in a seminar setting, upon the

experiences of the work place. Business prefer employees who combine professional
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credentials with.the general "liberal skills" (problem solving, communication skills)
best fostered in a liberal érts college. For participating liberal arts faculty --
and they have served as teachers of co-op courses, job developers, co-op recruiters
and workplace monitors -- the experience has' also been valuable; it has given them
additional opportunities to reflect on the relevance of their academic programs to
the work-a-day world of careers and professions toward which their students are

moving.

\
New Proficiency Standards and Innovative Curricula

in the Skills Programs

When the City University adopted its Open Admissions bolicy and opened its
doors in 1970 to students previously held to be unqualified, the CUNY colleges
were initially left on their own in developing skills programs and standards éor
promoting, continuing, and dropping students who had entered with inadequate academic
preparations. Later, the CUNY governing board promulgated university-wide retention
standards which in time exerted a profound effect on our skills programs and the
€ollege's search for more effective remediation.

The Freshman Skills Assessment Program. In April 1976, The Board of Higher Education

resolved that "students moving to the upper divisions of a four-year college either
from the lowér divisions of the College or from a Community College ‘within the
University system or outside of it must provide evidence, in accordance with a
standard to be determined by the Chancellor, that they have attained a level of
proficiency in basic .learning skills necessary to cope successfully with advanced
work in the academic disciplines." Subsequently, the chancellor formed task forces
which were to define the appropriate proficiency levels (in reading, writing, and
mathematics) for entry into the upper division of the CUNY colleges, and which also

were to develop the needed testing instruments.
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After considerable work by the task forces, the Freshman Skills Assessment Program
was put in place in the fall of 1978. Un&er the FSAP, all students entering the Univ-
ersity are given a battery of reading, writing and mathematics tests. The Board
required that all students had to pass the three tests by the time they completed
60 crédits, a policy that has remained in force to date with minor modifications
allowing students on petition to complete their skills work while accumulating an
additional 18 crediés toward graduation.

At Lehman, as elsewhere, the assessment tests, popularly known as the RAT

(Readipg Assessment Test), the WAT, (Writing Assessment Test), and MAT (Mathematics
Aséessment Test), came to be used for purposes of placement as well. Accordingly,
course sequences were adjusted and entry and exit levels of particular courses were
redefined to coincide with particular scores on the assessment tests. Whatever the
cgpacity of the instruments to measure appropriate college-level proficiencies, and
whatever the danger of skills instructors’'teaching to the test" -- and these issues
remain the subject of lively campus debate -- the imposition of the FSAP has let to
widespread and repeated testing and to at least superficial systematization of course
sequences and levels.

At Lehman College, instruction leading to passage of the RAT and WAT was defined
as the responsibility of the Academic Skills department. Formal instruction in reading,
ceased with a student's passage of the RAT, while writing instruction was carried
beyond the WAT level through a two-course composition sequence in the English department.
The mathematics courses leading to passage of the MAT and to satisfaction of the
college's own math requirement remained in the domain of the Mathematics department.

The coming of the FSAP revealed the magnitude of the remedial task which faced
the college and which persisted even after Lehman raised its admissions standard from
75 to 80 in high school (or top third of class) in 1980. The following table indicates
few trend lines in five years, except to suggest that the proportion of skills—deficient

students varies with the size of our incoming SEEK population, by definition an
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educationally disadvantaged and hence skills-deficient constituency.

2
FSAP Pass Rates

1978 1979 1980 1981 1982
No. Students Tested 1197 | 894 953 1093 1124
% SEEK 33 47 39 44 37
% passed RAT 58 50 62 . 59 60
% passed WAT 42 33 37 31 36
% passed MAT 30 26 38 34 40

The Search for New Instructional Formats. The Board requirement that students pass

. the FSAP by the time they reach 60 credits, as well as the college's desire to increase
student retention, has led to a search for more effective instructional formats
for skills-deficient students. L
All three skills sequences are regularly reviewed and, where necessary, modified.
In the reading sequence, a new, bottom~level course was added in 198 for the lowest
scorers and each course's once-voluntary lab hour became mandatory in 198l. The net *
effect of these changes remains to be assessed.
The remedial mathematics sequence underwent a drastic overhaul. Beginhing in
1981, it has consisted of more intensive, half-semester modules which allow students
more rapid passage through the sequence as well as more frequent entries and exits.
Combined with a new, tutor-staffed math lab under the direction of a faculty member
from the math department, the new sequences has notably improved students' pass rate
. of the MAT.
But even more fundamental changes in the skills program are under consideration.

In recent years, growing numbers of faculty and administrators have begun to question

whether a sequence of discrete skills courses, however well conceived and taught
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can ecarry the burden of remediation by itself. If skills-defieient students,
however appropriately placed in their skills sequences, are randomly placed in
beginning liberal arts courses where their skills problems might be neither diagnosed
nor addressed before they failed the course, such students are likely to leave
college early. Indeed, the college's high attrition rate suggested the need for
a more fundamental revision of our approach to skills development, one that might
involve both skills and liberal arts faculty. )

In a series of pedagogical experiments conducted over the last three years,
such a new approach to remediation has emerged at Lehman. A number of imaginative
and committed faculty members from Academic Skills, Black Studies, English, History,
Philosophy, Political Science and Sociology have been experimenting with grouped
courses (block courses) as a way of developing such a new approach ro remediation.
Two, three, or four academic skills and liberal arts courses have been offered as a
"block", with the same students registering for all courses in the block. While each
course maintained its "identity", the instructors worked as a team to plan toward
common goals and to share insights about student needs. Each faculty member was
given assigned time to develop his/her course and to work with colleagues teaching
the other courses in the block.

Information on retention and academic success rates and interviews with part-
icipating faculty have persuaded the Special Curriculum Committee that it is feasible
to restructure our approach to skills development along these lines. Accordingly,
the new curriculum proposed that all skills-deficient students be block-programmed
into an appropriate number of consecutive semesters during which they will study
skills and the new core courses along with certain new courses in basic reasoning and

quantitative reasoning within the format of such an integrated block program. The

students' programs would also include specified time for counselling, study groups,

.,ff~5ﬁa‘ITE?ETy-w::§.
——— Cooperatd skills and liberal arts faculty to address the educational needs

of skills-deficient students extends beyond the instances of "block programming"
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cited above. As the college community realized that remediation could not be left
to discrete skills courses, faculty teaching liberal arts courses began to face
up to the challenge of incorporating skills reinforcement into their own substantive
courses. For three years (1979-82), two of them with Title III support, the college
eonducted faculty workshops on "Writing across the curriculum" in which faculty membeérs
from departments received orientation and instruction in how to incorporate effective
writing assignments into their curricula.

The commitment to skills reenforcement in basic liberal arts courses which
grew out of this endeavor has also been written into the College's new curriculum
‘Proposal wehere it is mandated that the new Core courses provide opportunity for
reenforcing skills in writing and oral argument. A special new quantitative reasoning
course, to be taken as co-requisite with either the natural or social science core
course, will further help the student to combiﬁe skills development with substantive
work in the liberal arts.

Beyond these innovations, Lehman has made additional commitments to skills
development by providing academic support services in a number of areas. The tutor-
staffed mathematics lab has already been mentioned. With Title ITI support, thé college
also established a writing lab where specially trained peer tutors provide assistance
and hold practice sessions for students who are either self-referred or who have been
referred by their instructors. A closer integration of the lab facility with the on- ?ﬁ
going instruction in composition wnd in Writing-across~the~curriculum courses remaini/d/
on the College's agenda. -~

-~

The Special Needs of ESL and Bilingual Program Students. The same pressures that have

led to a rethinking of our basic skills program in reading, writing, and math have

been brought to bear on the college's program for non-native speakers of English. Over’
the last five years, som 15-18% of our incoming students have needed instruction in
ESL. Of this population, students with high school. diplomas from Spanish-speaking
countries and those with high school equivalency diplomas in Spanish have been eligible

to enter the Bilingual program, (part of the PRS department), a two-year program which
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provides Spanish-taught sections of basic liberal arts courses alongside the
instruction in ESL. The other ESL students have normally been placed in the ESL
sequence in the ACS department though they, too, if af Spanish background, have
gravitated to the Spanish-taught courses in the Bilingual program for new beginning
college-level work.

Given the mandate to pass the FSAP by 60 credits, all our ESL students have
been under considerable pressure to intensify their study of English and to move
more quickly and sirely than before in the English-speaking mainstream of the College.
With the help of Title III and FIPSE (Funds for the Improvement of Post-Secondary

Education) funding in 1980-82, the College has begun to address many of the problems

in the area of ESL instruction. We have developed a more sensitive placement instrument

for assigning our ESL students to the appropriate level of ESL instruction; we have
established equivalencies between ESL courses in the two departments offering such
instruction and have in other ways worked toward the unification of the two ESL
faculties and curricula; finally, we have experimented with more intensive modes of
ESL instruction (using peer tutors in the ﬁartmouth Intensive Language Mode), with
programs combining ESL, Spanish-taught content courses, and remediation in the native
language, with "bridge courses" (inwhich the more proficient ESL learners begin to
tackle academic subject matter in English) and with introducing more English into

the bilingual content courses.

A comprehensive ESL program is being developed by a joint faculty-
administration committee; its adoption and implementation remain on the College's
agenda and'should go far toward helping our ESL students cope with the challenges
imposed by the FSAP,

In addressing the educational needs of our ESL population we have also
begun to respond to several of the 1978 Visiting Team's suggestions concerning
the Bilingual Program, We have strengthened attention to oral skills in the
program's ESL curriculum, and have improved articulation with the higher-level

ESL courseé in the ACS depaftment to which Bilingual program students move after

completing the Bilingual-ESL sequence. We have addressed the remedial needs of



many Bilingual Program students by redesigning a basic Spanish-for-native-speakers
course to improve their  composition skills. Retention in and progress through the
Bilingual program have improved somewhat. A basic review of the program by outside

consultants and addressing questions of basic goals and emphases has been scheduled

for the spring of 1983.



Lehman College As a Major Regional Center of Culture and Education

(outline only)
Traditional ties of campus and community. Recent efforts to make the College
into a major regional resource for cultural and educational activities.

4 broad areas

1) Lehman Campus as Cultural Center

a. Performing Arts Center and increased level of performing activities,
some tied to educational offerings (example HUM 135, Introduction to
performing arts)

b. Inclusion of Community in Campus film and lecture programs

¢c. BRACHS project and Archives 6ﬁ}\13
~ 7V

2) Instructional Outreach

Traditional course formats but new clienteles and new sites
a. instruction in area high schools for pre-collegiate students
‘ b. adult degree program
- ¢. expanded Continuing Education program

d. new Off-Campus sites ( Co-6p City; Riverdale; Bronx State Psychiatric
Center; other Bronx sites; Solidaridad Humana; Rockland County)

/
3). Region as Field Site/Educational Labowratory e ﬂf“‘- -b 03)‘ ‘//’5/ Suz,

Diversification of field placements in line with evoloving degree programs
a. traditional and alternative education placements

b. field placements in health care agencies; Humanities Internship;
Arts Management

c. work placements under Co-op Education

d. field work courses in Bronx.oral and photo hissory
Network of new relations to community and regional groups, agencies
and institutions evolving from above

4) New alliance of Lehman College and area schools/educational agencies.
College resources used to develop curricula , train staffsand assist with
faculty development efforts. Most such efforts involve credit-bearing courses
for specialized clienteles as well as Lehman faculty in consultant roles.

. Major grant support.
Three main areas.

a. Mathematics and Science
Mineka grant in Bronx Schools (FIPSE)
Benjamin work in Stamford Schools.
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b.

/1
Education

Marin grant, Train Bilingual personnel

Winick grant, Train Day Care personnel

Spivack grant, Train personnel to care for profoundly and severly
handicapped infants and toddlers

Writing

Lehman College site of New York City Writing Project, arm

of the National Writing Project. Courses and in-service workshop

for teachers in area schools. Two major contract and grant-funded
projects: Shoreham - Wading River School district and Writing Teachers
Consortium in 12 Bronx and Manhattan Schools.



ACADEMIC PROGRAMS

Lehman College continues to adapt its academic programs
in response to the changing aspirations of the student body and
the employment needs of the metropolitan area. Against a
background of relatively stable enrollments and funding levels,
recent curriculum changes have for the most part come about
through careful long-range planning. Some of them have been
supported by significant grant funding from outside sources.

The major adaptations in academic programs can be
discussed under three broad headings: (1) the balance between the
liberal arts and the professional programs; (2) new proficiency
standards and curricular innovations in the skills programs; and
(3) the emergence of Lehman College as a major cultural and educa-
tional center of the Bronx/Lower Vestchester area.

The Balance between the Liberal Arts and the Professions

Lehman students continue to show a strong preference for
career-oriented education. The proportion of graduating seniors
majoring in such career-oriented programs increased from just
under 40% in the 1976-77 academic year to over 60% in the 1981-82
academic year.

To accommodate student aspirations, the College has
significantly éxpanded and diversified its professional programs
at the bachelor's and master's levels. At the same time, an
attempt is underway to strengthen the liberal arts core,
especially through a review of general education {(distribution)
requirements. Through strengthening the liberal arts core, the
College seeks 1) to provide a common intellectual experience for

an increasingly diverse and career-oriented student body, and 2)



to give the Lehman student the more generié intellectual skills

and perspectives needed for life-long learning, professional

mobility, énd persoﬁal satisfaction.

The process of expanding professional programs and
strengthening the liberal arts core has led the college community
to think of Lehman as "a college of the liberal arts and sciences
and of the professions,” (Lehman College Master Plan, 1981-86,
p.1). In keeping with national trends and the suggestions of the
Middle States Visiting Team in 1978, a growing number of stu-
dents, faculty, and administrators believe that the liberal arts
and professions need not be competitive. Rather, they can be
complementary barts of a single education experience,

. Rethinking the Liberal Arts Core. In its 1981-86 Master Plan
Lehman College states that its "agenda for the 1980's is built
upon the premise that the liberal arts and sciences remain the
core of the college, providing the common intellectual experience
for a student constituency that exhibits not only broad cultural,
ethnic, and linguistic diversity, but also diverse career aspira-
tions," (p. 36). To revitalize that liberal arts core, the
President in late 1981 appointed a special "blue ribbon" commit-
tee composed of faculty and students and chaired by the Provost.
The committee was asked to review the general education (distri-
bution) component of the College's curriculum with a view to
giving it greater clarity and coherence. This was clearly a
major undertaking that would affect a crucial area of the

. College's academic program, determine the standards of

undergraduate education at Lehman, and set the tone for the whole



. academic enterprise.

Representing the diverse constituencies of thé College
and meeting in more than twenty-five sessions during the better
part of the year, the special committee in November 1982 presented
a bold and comprehensive plan for restructuring the College's
distribution program. The proposal is now under active considera-
tion by departmental, divisional, and all-college bodies and is
expected to come to a vote in the Senate, the College's chief
legislative body, early in 1983. In the meantime, the document
has already created considerable intellectual ferment on the cam-
pus, as faculty and students have entered upon a lively debate of
some of the central issues facing a multi-ethnic urban campus
today.

. If adopfed, the new curriculum would go far toward clari-
fying and strengthening the College's commitment to the liberal
arts, It is intended to promote a sense of intellectual community
by prescribing a common academic experience--four core courses in
natural science, social science, humanities, and Western civiliza-
tion. Further courses could then be taught at a more advanced
level because students would already have learned the fundamental
vocabulary and concepts in the major areas of inquiry, and they
would have acquired a broad historic "grid" into which to fit
subsequent cultural studies.

Supplementing the four core courses and the continuing
commitment to writing and foreign language, the new curriculum

. proposal would assure additional exposure to the liberal arts

'through a series of seven distribution requirements (social

science; natural science; literature; the arts; comparative
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cultures; historical studies; knowledge, self, and values).
Unlike the undefined study areas in the present distribution
program, the new areas would be distinct categories, each with a
stated purpose. Fewer.than ten courées would be listed in each
area, and they would be designéd to meet the objectives of the
requirement. Student choices would be better informed, since
students would be able to understand the nature of each require-
ment and what it is intended to accomplish. A monitoring
committee would assure that core and distribution courses actually

fulfill the stated objectives of the curriculum.

Expanded Opportunities for Career Education. The last five years

have witnessed éubstantial additions to the College's
professional and career-oriented programs, both at the
undergraduate and graduate levels. It may be significant that
these new programs have been established within both the liberal
arts departments and the traditionally career-oriented depart-
ments of the Division of Professional Studies.

Several new career options have been established in the
area of health and human services. The Psychology Department has
added a specialization in Psychological Services which prepares
students for éntry-leVel jobs at subprofessional levels or for
later graduate study. The Sociology Department has introduced .a
full-fledged baccalaureate program in social work. In conjunc-
tion with the Biology and Chemistry Departments, the Department
of Anthropology has created a pioneering interdisciplinary degree
program in forensic anthropology. A consulting component,

offered in éonjunction with the Metropolitan Forensic



. Anthropology Team, allows students to analyze human skeletal
remains submitted by regional medical examiners. Thé Department
of Health Services has developed a new baccalaureate program in
Dietetics, Food, and Nutrition. Its three options 1lead to
careers iq general food and nutrition, in food ser&ice manage-
ment, and in dietetics and nutrition. Offering these new options
alopgside the older programs in health education and health
services administration, the department is one of only twenty-
three undergraduate programs to have been awarded full membership
in the Association of University Programs in Health Administra-
tion. The Physics Department has NSF support to develop a program
in medical phy%ics, bio-medical research, hospital laboratory

. technology; and instrumentation design and development.

The longer-established health care programs continue to
expand and strengthen their offerings. With a grant from the
federal government, the Nursing Department in 1980 established a
Nursing and Health Information Center as a clinical laboratory
site for nursing students. The center also provides the campus’
community with counseling programs in such areas as weight con-
trol, stress management, and women's health problems.

Under the aegis of the Health Professions Institﬁte, the
College has expanded its innovative interdisciplinary team pro-
grams. The Interdisciplinary Health Care Team Program, initiated
with grant support in 1976-77, has expanded and currently enrolls
15 juniors each from Lehman's Nursing, Social Work, and Health

. Services Administration programs, along with 15 first-year

-medical students from Albert Einstein College of Medicine. After
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. interdisciplinary course in team dynamics, the Lehman students in
their senior year proceed to two-day-a-week placements with prac-
ticing interdisciplinary health care teams in one of 14 health
care agencies. |

In 1980, the model of the interdisciplinary team core
was used to create an Interdisciplinary Geriatrics Team program.
Developed with assistance from the College's 1980-82 Title III
grant, this program now includes a didatic gerontological
sequence, the year-long course in team dynamics, and a team-based
field placement in an agency providing care for the elderly. The
IntegdiSciplinary Geriatrics Option is available to students
majofing in Dietetics, Food, and Nutrition; Health Education;
Health Services Administration; Psychological Services, Recrea-

. tion Education; Social Work; and Speech and Hearing Science.

In addition to the health and human services area,
Lehman prepares students for careers in technology and business
through newly created baccalaureate progra&s. A program in Cor-
porate Training (Department of Secondary, Adult, and Business
Education) prepares students for work in business and industry as
corporate trainers, supervisors of word processing or administra-
tive support centers, or office administrators. A second
program, focusing on management and computers, has been jointly
developed by the Departments of Mathematics and Computer Science
and Economics and Accounting. The new baccalaureate degree pro-
gram in computer science came about because a number of

.. mathematics faculty, with college support, retrained themselves
in the new field. Simultaneously, a three year (1979-82),

$221,161 Minority Institutions Science Improvement Grant allowed



Lehman to upgrade its computer facilities, open a new Academic
Computer Center in September 1981, and disseminate microcomputer
facilities and teaching methods in computer science into a number
of the natural and social science departments. Using the new
facilities, Lehman students now have increased opportunities for
work on the computer. The Chemistry Department, for instance,
has introduced the computer into several courses, notably Quanti-
tative Analysis, and is developing computer-oriented experiments
for its general laboratory course. All natural science and some
social science departments are exploring ways of introducing more
computer-oriented instruction both in their major programs and in
their general courses. A proposed new core requirement in "Quan- .

. titative Reasoning"” would further enhance the computer literacy

- 0of all Lehman students.

Programs in career fields related to culture and the
arts have been developed by a number of humanities departments.
The Departments of Art, Music, and Speech and Theatre now offer an
option in arts management. This consists of courses in the disci-
pline and in management, a field placement in a cultural agency,
and a "capstone" arts management ‘seminar. The English
department's professional writing option has grown and has been
opened to the department's honors students. Finally, the Music
Department now offers on the Lehman campus the upper two yeérs of
instruction in an innovative music major for. professional
musicians., Sponsored by Local 802 of the Musicians Union, this

. program was developed jointly with KingsBorough Community College.

At the Master's level, new career~oriented degree pro-



. grams have been developed in Accounting; Dietetics, Food and
Nutrition; Education; Music; and Nursing. An MS in Accounting,
only the second such degree in The City University, was initiated
in the spring of 1983, It is available in two versions: a one-
year 30-credit program for students with an undergraduate degree
in accounting or business administration, and a two-year program
for students without prior training in accounting. Upon comple-

'tion of the program, students will not only have earned the MS
degree, but will have completed all the educational requirements
for taking the CPA‘ examinations.

In education, the Department of Specialized Services in
Education has introduced a new specialization in teaching the
emotionally”handicapped, aiongside the earlier sequences in men-

._ tal retardation and learning disabilities. A Master of Arts in

Teaching in Music-~the first MAT in The City University--was

inaugurated in 1982. It serves professional musicians, inclgding

graduates from the new undergraduate major, who wish to expand
their career opportunities by earning certification as music
teachers.

The master's degree in nursing stresses primary care
nursing within a developmental model. It and the undergraduate
nursing program received reaccreditation for another six years
from the National League of Nursing in 1979, 1In addition to
tracks on nursing for children and adolescents, the graduate
program has opened new tracks dealing with young and middle
adults. The program prepares students for the primary care
nursing role, focusing on the consultation and education processes

in diverse health care settings.



Other Master's programs have been redesigned and
strengthened. The program in history has added a significant
research core, including work in quantitative history at the
Academic Computer Center. A team of outside evaluators recently
complimented the department on its forward-looking program de-
sign. The degree in speech patholoéy has been strengthened
through its move into firsﬁ—rate new ¢linical and lab facilities,
the addition of a clinician, and the accreditation extended in
1982 by the American Speech, Hearing and Language Association.
Balancing Professional and Liberal Arts Programs. In addition to
strengthening professional programs and the liberal arts core,
the college coﬁmunity has begun to rethink the relationships
between liberal arts education and career education. As stated
earlier, there is a strong tendency to think of Lehman as "a
college of liberal arts and sciences and of the professions.”

This growing perception is reflected in the efforts of
many of the traditional liberal arts departments who rethought the
needs of their students and then designed career-oriented programs -
within their established disciplines. As arts and science faculty
designed the new programs, each with its balance of theoretical
and practical.courses, and retrained themselves for new course
éssignments or the supervision of fiela placements, their atti-
tudes changed. The newer professional programs and options were
perceived less as intrusions into a self-sufficient academe than
as necessary and timely extensions of theory into practice. Peda-
gogical currents of recent years, in particular the receptivity to

experiential apd field-based edhcation, have also helped to break



. down the once formidable barriers between theory and practice,
liberal arts and career education.

Furthermore, the College has consciously rethought the
relation between classroom work and workplace experience in the
context of its new Cooperative Education Program. Begun in 1980
with a $625,000 grant under Title VIII, Cooperative Education is
a program in which students, employers, and the College
"cooperate” to link classroom study with the world of work. Well-
established at other campuses, Cooperative Education at Lehman has
the special mission of linking liberal arts majors and career
preparation. The program provides job placements which are
closely linked to a student's major. A tier of three courses
("Introduction to Cooperative Education"; "Social Processes in the

. Work~ Environment"; "Academic Perspectives on the World of Work")
help'the student to relate his job experiences to the more
theoretical perspectives of classroom discussion and reading.

Such a program has both practical and intellectual bene-
fits for all participants. Since economic need forces most
Lehman students to work, at least part-time, while in college,
the Co-op Ed program opens up jobs that are not only better
paying but more relevant to the student's major. Frequently, a
Co-op job plaéement becomes a stepping stone to the student's
first full-time job after graduation. Intellectually and

"~ personally, students benefit from the opportunity to test their
emergent career choices in the "real world" and to reflect, often

. in a séininar setting, upon the experiences of the workplace.
Businesses prefer employees who combine professional credent;als

with the problem-solving and communication skills best fostered

10 s



in a liberal arts college. For participating liberal arts
faculty, service as teachers of co-op courses, job developers,
co-op recruiters, and workplace monitors, has stimulated reflec-
tion on the relevance of their academic programs to the careers

and professions toward which their students are moving.

New Proficiency Standards and Innovative Curricula jin the Skills
E;og:ams

When The City University adopted its Open Admissions

policy in 1970, the CUNY colleges were initially left on their own
in developing skills programs and standards for promoting,
continuing, and dropping students who had entered Qith inadequate
academic preparations. Later, the University's governing board
promulgated retention standards which have come to have ‘a profound
effect on the College's Skills programs.
The Freshman Skills Assessment Program. In April 1976, the Board
of Higher Education resolved that "students moving to the upper
divisions of a four-year college either from the lower divisions
of the College or from a Community College within the University
system or outside of it must provide evidence, in accordance with
a standard to be determined by the Chancellor, that they have
attained a levél of proficiency in basic learning skills necessary
to cope successfully with advanced work in the academic disci-
plines." Subsequently, the Chancellor formed task forces in
reading, writing, and mathematics, to define the appropriate pro-
ficiency for entry into the upper division of the CUNY colleges,
and to develop the needed testing instruments.

Under the resulting Freshman Skills Assessment Program

11



. initiated in the fall of 1978, all students entering the
University are given a battery of reading, writing, and
mathematics tests. The Board required that all students pass the
three tests by the time they completed 60 credits, with the added
opportunity to petition to complete their skills work while
accumulating an additional 18 credits toward graduation.

At Lehman, as elsewhere, the assessment tests, popularly
known as the RAT (Reading Assessment Test), the WAT (Writing
Assessment Test), and the MAT (Mathematics Assessment Test), came
to be used for purposes of placement as well. Accordingly, course
sequences were adjusted and entry and exit levels were redefined
to coincide with particular scores on the assessment tests.

. Although the instryments may imperfectly measure appropriate
college-level proficiencies, and while they may encourage skills
instructors to "teach to the test"--and these issues remain the
subject of lively campus debate--the imposition of the FSAP has
led to widespread testing and rudimentary systematization of
course sequences.

Under the SEEK guidelines, instruction leading to pas-
sage of the RAT and WAT was defined as the responsibility of the
Academic Skills department. Formal instruction in reading ceases
with a student's passage of the RAT, while writing instruction is
carried beyond the WAT level through a two-course composition
sequence in the English department. The mathematics courses
leading to passage of the MAT and to satisfaction of the

. college's own math requirement remain in the domain of the Mathe-

matics department.

12
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The coming of the FSAP revealed the magnitude of the
remedial task which faced the College even after Lehman raised
its admissions standard in 1980 (from 75 to 80 in high school
average or graduation in the top third of the class). The
followihg table indicates few trend lines in five years, except
to suggest that the proportion of skills-deficient students
varies with the size of the incoming SEEK population, by defini-
tion an educationally disadvantaged constituency.

FSAP Pass Rates
1978 1979 1980 1981 1982

No. Students Tested 1197 894 953 1093 1124
$ SEEK ‘ 33 47 39 44 37
% passed RAT 58 50 62 59 . 60
% passed WAT . 42 33 37 31 36
% passed MAT 30 26 38 - 34 40

The Search for New Instructional Format. The Board requirement
that students pass the FSAP by the time they feach 60 credits, as
well as the College's desire to increase student retention, has
led to a Search for more.effective instructional formats for
skills-deficient students.

All three skills sequences are regularly reviewed and,
where necessary, modified. In the reading sequence, a course was
added in 1979 for the lowest scorers and each course's once-
voluntary 1§b hour became mandatofy in 1981. The net effect of
these changes remains to be assessed.

The remedial mathematics sequence has recently been

transformed into a series of intensive, half-semester modules

13



allowing more rapid passage through the sequence., Combined with a
new tutor-staffed math lab under faculty direction, the new
sequence has notablylimproved students' pass rate on the MAT.

Even more fundamental changes in the skills program are
under consideration. In recent years, growing numbers of faculty
and administrators have begun to question whether a sequence of
discrete ékills courses, however well conceived and taught, can
carry the burden of remediation by itself. However appropriately
placed in their skills sequences, students who are randomly placed
in beginning liberal arts courses where their skills problems may
be diagnosed only after their failure in the course is assured,
are likely to arop out of college in frustration. Indeed, the
College's high attrition rate suggests the need for a more funda-
mental revision of approach that involves both skills and liberal
arts faculty.

In a series of pedagogical experiments conductéd over the
last three years, such a new approach to remediation has emerged
qt Lehman. A number of imaginative and comﬁitted faculty members
from Academic Skills, Black Studies, English, History, Philosophy,
Political Science, and Sociology haQe been experimenting with
grouped academic skills and liberal arts courses offered as a
"block," with the same students registering for all courses in the
block. While each course maintained its identity, the instructors
worked as a team to plan toward common goals and to share insights
about student needs. Each faculty member was given assigned time
to develop his or her cougse and to work with colleagues teaching

the other courses in the block.
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Information on retention and academic success rates has
persuaded the Special Curriculum Committee that it is feasible to
restructure our approach to skills development along these lines.
Accordingly, the committee proposed that all skills-deficient
students be block-programmed for an appropriate number of
consecutive semesters, during which they will study skills and

the new core courses along with certain new courses in basic

reasoning. The students' programs would also include specified

time fof counselling, study groups, and library work.

Cooperation of skills and 1liberal arts faculty to
address the education needs of skills-deficient students extends
beyond the instances of "block programming" cited above. Faculty
teaching liberal arts courses have bequn to deal with the
challenge of incorporating skills reinforcement into their own
courses. For three years, the College conducted faculty work-
shops on "Writing across the Curriculum." To take another
example, the Chemistry department has begun to offer special
skills reinforcement instruction in its -pre=mmrsH®y courses.

This commitment to skills reenforcement has also been
written into the College's new curriculum proposal, where it is
mandated that the new Core courses provide opportunity for
reenforcing skills in writing and oral argument. A special new
quantitative reasoning course, to be taken as co-requisite with
either the natural or the social science core course, will further
help the student to combine skills development with substantive
work in the liberal arts.

Beyond these innovations, Lehman has made additional

commitments te skills development by providing academic support
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services in a number of areas. The tutor-staffed mathematics lab
has already been mentioned., With Title III support, the College
also established a writing lab where trained peer tutors provide
assistance to students who are either self-referred or who have
been referred by their instructors. A closer integration of the
lab facility with the on-going instruction in composition and in
Writing-across-the-Curriculum courses remains on. the College's
agenda. '
Ihe Special Needs of ESL and Bilingual Program Students. The same
pressures that have led to a rethinking of our basic skills pro-
grams in readiqg, writing, and math have been brought to bear on
the College's program for non-native speakers of English. Over
the last five years, some 15 to 18% of our incoming students have
needed instruction in ESL. Of this population, students with
high school diplomas from Spanish-speaking countries and those
with high school equivalency diplomas in Spanish have been
eligible to enter the Bilingual program, a two-year program in
the Department of Puerto Rican Studies which provides Spanish-
taught sections of 5asic liberal arts courses alongside the
instruction in ESL. The other ESL students have normally been
Placed in the ESL sequence in the Academic Skills Department.
However, those of Spanish background have gravitated to the
Spanish-taught courses in the Bilingual program for beginning
college-level work. '

Given the Board mandate that students must pass the FSAP
by the time they have earned 60 credits, ESL students have been

under considerable pressure to intensify their study of English



. and to move more quickly and surely into the English-speaking
mainstream of the College. With ‘the help of Title III and FIPSE
(Fund for the Improvement of Post-Secondary Education) funding in
1980-82, the College has begun to address many of the problems in
ESL instruction. We have developed a more sensitive placement
instrument for assigning our ESL students to the appropriate
level of instruction, and we have established equivalencies
between ESL courses in the two department, working toward tHe
ultimate unification of the two ESL faculties and curricula.
Finally, we have experimented with more intensive modes of ESL
instruction (using peer tutors in the Dartmouth Intensive Lan-
guage Mode); with programs combining ESL, Spanish-taught content
courses, and remediation in the native language; with "bridge

. courses” (in which the more proficient ESL learners begin to

tackle academic subject matter in English); and with introducing

more English into the bilingual content courses. A comprehensive

ESL program now being developed by a joint faculty-administration

committee should go far toward helping our ESL students cope with

the challenges imposed by FSAP.

In addressing the educational needs of our ESL population
we have also responded to the 1978 Visiting Team's suggestions
concerning the’ Bilingual Program. We have strengthened attention
to oral skills in the program's ESL curriculum and have improved
articulation with the higher-level ESL courses in the Academic
Skills Department. We have addressed the remedial needs of many
Bilingual Program students by tedesigning a basic Spanish-for-
native-speakers course to improve their composition skills. By

encouraging Spanish-speaking full-time faculty from a number of
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. departments to teach content courses in the Bilingual Program, we
have not only improved the quality of instruction in that program
but have also begun to reduce the disproportion between full-time
and adjunct faculty which the Visiting Team noted in 1978.
Studies of the Bilingual Program's effectiveness, conducted by the
Office of Institutional Research, have shown that Bilingual stu-
dents responded well to the more intensive instruction that was
offered under the Title III and FIPSE grants and that retention in
and progress through the Bilingual program have improved somewhat.
A basic review of the program, addressing questiéns of basic goals
and priorities, has been scheduled for 1983

Lehman College as a Major Cultural Center

. In recent years, Lehman College has become a major
cultural center in the northern part of the New York metropolitan
area. This has led to new links being forged with the surrounding
community. The College has continued to offer educational pro-
grams in the traditional sense but has begun at the same time to
serve the community's broader cultural interests and to encourage
their growth. It has done so in di;tinct and distinguished ways.
The Lehman College Performing Arts Center (PAC)

In the short time since its opening two and a half years
ago, the Lehman College Centgr for the Performing Arts has been a
dynamic force in the cultural life of the Bronx community. This
impact has taken a number of forms. For one, the Center has,
through the consistently high caliber of performances conducted

. within it, contributed significantiy to the well-being of citizens

of the Bronx and adjacent areas. The experiences that it provides
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' can open minds, expand awareness, stimulate thought, and entertain
as well. The keyito its success has been to bring to the éronx,
at prices its people can afford, the finest in the performing
arts. The center's proudest accomplishment is the pleasure
brought to thousands of Bronx residents who, having experienced
great art, look on the Center as a part of their lives--to be
used, enjoyed, and cherished.

In addition, the Center has attracted nationwide and
local media atten;ion, not only for its excellent performances,
but for its own superb facilities. Andrew Porter, music critic
for The New Yorker, said of the Center's opeping night
performance, "I thought I had never heard the [New York]
Philharmonic so clearly, so intimately," and, in describing the

" Center, "In some ways, it's like a second Lincoln Center in a
peaceful setting, without the concrete expanses, busy traffic, and
encircling skyscrapers." The constant recognition of the Center
as a highly visible element in Bronx life has done much to offset
the unfortunate and misleading media attention the area sometimes
receives. In short, therefore, in addition to providing our
students with a magnificent educational facility, the Center has
been a stabilizing force through its organic relationship to the
people of the Bronx. As a “lébor—intensive" industry, the Center
has also helped boost the economy of the area. |

The Center's contributions to the acaaemic program at
Lehman College are no less real. Though run as a corporation
separate from the College, the;éenter has greatly strengthéned the

. role of the performing arts on the campus. Students in the arts

management program, to mention only one example, have been able
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. to serve their required internships in the PAC. A professional

member of the PAC staff is cﬁrrently offering the arts management
seminar, the capstone course of the arts management sequence. At
the same time, Professor Alice Griffin (English),a Shakespearean
scholar and former drama critic, has conducted a successful
introductory course which combines music, theatre, and'dance
performances in the Center, lectures by faculty specialists on
the different perfofming arts, regqular recitation sessions, and
library work.

Beyond the easily documented enrichment of the College's
academic programs, the PAC has given the College an ambience
which conveys to our culturally disadvantaged students the role
the arts can play in the lives of liberally educated persons. 1In
sum, the PAC has created a new sense of identity among both the
College's immediate constituency and the thousands who attend
performances on the Lehman campus. This exposure to a larger
audience, which might not initially have come for the College's
academic offerings alone, is having an undoubted impact on our
recruitment and outreach efforts.

OQutreach to new clienteles. The College's increased visibility
as a cultural center in the region and the quality of its
academic programs have attracted new student clienteles, particu-
larly among older residents of the area, but also among pre-
collegiate students. To meet their educational needs, the

College has expanded its course offerings in the evening, on the

‘ weekend, and in a number of off-campus sites.

Lehman's Adult Degree Program continues to attract an
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‘ above-average student body. Along with a recent expansion in its
size, there has been a revision in the program to give the curri-
culum somewhat more structure while retaining the features which
make it attractive to the older learner. Careful, personalized
admissions and continued close counselling during the early
semesters have been amohg the notable strengths of the progranm.
It recently won a ringing endorsement from an outside évaluator
who noted that "most of these students have been a&ay from an
educational setting for many years, and most of them are well
along in life. Most of them have long thought that additional
schooling is simply inaccessible to them. In the light of those
attitudes, their success in the ADP has had an enormous salutary
effect on their self-esteem, their sense of their own place in

. the world, their understanding of history, culture, and current
evepts, and their own appreciation of their relation to the
broader world."

Instruction in off-campus sites continues both in area
high schools and in other settings. Courses for college credit
have been offered to selected high school students in such
subjects as foreign languages, English literature, and political
science. Among the half-dozen sites that attract adult students
in the evenings or on weekends, a newcomer, the program in Co-op
City (a large middle-class housing development near the city's
northern border) shows the greatest promise of expansion. The
program is offered through an agreement with Community School

. .Distri.ct 10, whose facilities at Co-op City are used for the
Lehman courses. 1Initially offered only on weekends and in the

evening, instruction this spring has expanded into the weekday

\
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hours. Most of the courses are in the lower-division curriculum.
Degree students will later proceed to take upper level work on
the Lehman Campus or, if demand ultimately warrants, 1in selected
baccalaureate programs at the Co-op City site itself.
The Community as Field Site and Educational Laboratory. As the
College's degree programs have evolved in new directions,
especially in professional areas, we have seen the need to expand
and diversify the field placements of our students in the
surrounding community. The process has multiplied and
strengthened the bonds connecting the College with the region's
educational, cultural, health service,'and business facilities.

The tgaditional placement of candidates for teacher
certification into public schools for supervised practice
tedching continues, although "alternative sites" (in non-school
settings such as museums, mental health institutions, arug reha-
bilitation centers, prisons, and libraries) have grown in propor-
tion. The growth of our health professions programs has led to
numerous field placements in the borough's health care and social
agencies. New kinds of placements have arisen in the context of
the College's cooperative education program, Students enrolled
in it have had job experience (tied to credit-bearing academic
courses) at major banks, with agencies of the federal government,
with IBM, and with other employers.

Another innovative field-based program that has added to
the ties between the College and the surrounding :egion is the
Program in Bronx Regional and Community Hiétory Studies. It is

based in the. Bronx Regional and Community History Institute,
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. created by The City University in 1981 and housed on the Lehman
Campus. Headed by Professor Emita Hill, (Romance Languages) the
director of the highly successful City and Humanities Program,
the Bronx Project also enjoys support from a major NEH grant.
The Institute works both through traditional courses offered to
Lehman undergraduates and through off-campus activities with
Bronx residents to create a collection to be known as the Bronx
Communiﬁy History Archives. To be housed both in the Lehman
Library and in the Inétitute office in the new Art Building at‘
Lehman College, this collection will include taped interviews

" with Bronx residents and former residents, photographs, and per-
sonal and public ‘documents providing information about the Bronx

. during recent decades,

Students participate in the project as interviewers or
photographers and receive academic credit in a number of depart-
ments including Black Studies, Economics, History, and in several
of the courses offered by the City and the Humanities Program.
With over 50 interviews and 200 slides in the collection after
its first six months, the Institute formally opened the Bronx
Archives in the Library in November, 1982.

A New Alliance Between Lehman College and the .Ey._biig Schools.
Lehman facultj have traditionally been active as consultants in
the public sector, including the public schools. 1In recent
years, as the mutual interdependence of the College and the
area's public schools has been more fully acknowledged, Lehman

‘ College faculty have worked actively and closely with area’

schools to improve their curricula and human resources. Often

supported by major grants, graduate courses have served as
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‘ vehicles for staff development in the schools. All three divi-
sions of the College have participated in these préjects. In the
Division of Natural and Social Sciences, Professor John Mineka
(Mathematics and Computer Science) has used a grant from the
FIPSE to complement traditional classroom activities in high
school algebra classes with a form of computer-assisted instruc-
tion. 1In the Division of Professional Studies, Professor Ted
Benjamin (Early Childhood and Elementary Education--ECEE) has
continued his work with science teachers in the Stamford Public
Schools, while Professors Marianne Winick (ECEE)and Frieda
Spivack (Specialized Services in Education) have had major grant
support, Professor Winnick's grant, from The New York State
Department of Social Services, was to train personnel for day

‘ care institutions, and Professor Spivack's, from the U. S.
Department of Education, was for service to profoundly and
severely handicapped infants and toddlers.‘ |

In the Division of Humanities, a major effort is being
made by the New York City Writing Project, a branch of the
National (formerly Bay Area) Writing Project. Not only have more
than 500 public school teachers taken the Program's process-
oriented writing courses, but durable institutional ties are now
being developéd between Lehman College and individual school
districts in the metropolitan area. One major effort centers at
Shoreham-Wading River, on Long Island, where Professor Sondra
Perl (Academic Skills), a nationally known researcher and consul-

. tant in the field of composition, has headed a multi-year staff
development and research project that has enjoyed support from

the school district, from Lehman College, from the NEH, and the
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National Institute of Education. In another major effort, now in
the second year of a three-year FIPSE grant, faculty from Lehman
and New York City public school faculty are providing in-service
training and continuing support to 12 area schools in the Bronx
and Manhattan. The prominent involvement of high school writing
teachers in the design and implementation of both these enter-
prises promises a success too often denied to the projects in
which school faculty function only as passive recipients of the

college faculty's higher wisdom.
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STUDENTS, STUDENT SERVICES, AND STUDENT LIFE
Student Enrolilment

Standing as the most visible evidence of Lehman's
recovery from the crises of the 1970s, the enrollment at the
College has improved markedly during the last three years. The
precipitous decline that pegan in 1976, with the termination of
free tuition and the modificatign of the University's open
admissions policy, ended by 1979. During these years, enrollment
of undergraduate degree students had declined 35%, to fewer than
7,500 students, and total graduate enrollment had dropped 66%, to
700. Since 1979, both undergraduate and graduate enrollments
have turned the corner and have begun to increase each successive
fall. (Table S-1) The emerging national trend toward older,
professionally oriented, working students appears to have‘
occurred much earlier at Lehman.

During this period of enrollment stabilization, new
first-time freshmen have been largely responsible for the turn-
around. (See Table S-2) The size of the Fall freshman class has
gradually risen over 25%, to 1124, and it now constitutes 16% of
undergraduate degree enrollment, up from 12%. In contrast to the
years of dramatic change in the mid-seventies, the freshman class
has also demonstrated, during the past five years, surprising'
consistency in its characteristics (See Appendix S-1)

The class entering in Fall 1982, differs little from its
recent predecessors. During the past few years, most freshmen

entering Lehman have been. relatively recent high schopl (or high

school equivalent) graduates from the Bronx or upper Manhattan,

but twenty-five percent are older students, many of whom may also



be working or raising a family while attending college. The
entering class is a culturally diverse population representing
the racial, ethnic, linguistic, and economic mix found in this
urban environment. Although the College's annual cost to stu-
dents is among the lowest in the metropolitan area, 80% of the
freshman class qualifies for financial aid. Almost 80% are part
of the first generation in their families to attend college, and
they gravitate toward the professional and career programs that
traditionally have provided paths for upward mobility to the sons
and daughters of the working poor.

A fuller picture of the undergraduates at Lehman must
include many other identifiable groups of students. For example,
45% of the undefgraduate enrollmént in Fall 1982 had been newly
admitted or readmitted for that semester. 1In addition to the
freshmen, the new students included substantial numbers of trans-
fers from other institutions, readmitted students who were
returning to Lehman after an interruption of their studies
(stopouts), and students enrolling for one or two courses as non-
degree undergraduates in a variety of regular andspecial programs
offered on campus and at satellite centers. Such students
markedly increase the median age (25) of the student population
and bring with them the complex of sitﬁations that normally
accompany the mature student.

Transfers provide a good illustration of the growing -
attractiveness of Lehman to th; region it serves. In 1976, when
the barrier of tuition was erected, new transfer enrollment

dropped to 467 students. During the ensuing years, as inflation



‘ sent the cost of attending most othe'; ipstitutions soaring,
Lehman began to be noticed by students seeking a good college
whose costs were reasonable. The number of new transfers has néw
almost doubled, to over 900, and that population is persisting to
graduation in large numbers, frequently representing almost half
of a graduating class. Similarly, the reliable numbers of read-
mitted students and non-degree undergraduates who continue to
come to the College indicate that the College's academic pro-
grams, its appearance, and its easy access by public transporta-
tion successfully contribute to the trend toward stable--or more
predictable--and increasing enrollments.

Admission Standards
The poéitive enrollment outlook has been achieved simul-

. taneously with changes in admissions policies and procedures
designed to enroll a better prepared student--one who will per-
sist longer--at Lehman. From the time of its designation as a
separate college of CUNY in 1968, Lehman has been, to a great
extent, at the mercy of changes in University-wide admissions
policies and procedures. The University Admissions Processing
Center relies exclusively on the strict application of formulae
for assessing a students eligibility for allocation to his
college choices within the University. While the policies and
procedures are rational, the results frequently are not. The
formulae are narrowly restricted to include only the applicant's
high school average and rank-in-class or, for transfers, the
cumulative index of previous college grades. The admissions

. procedure cannot review other factors that bear upon the

appropriateness of match between a college and an applicant.



. These factors--such as travel distance from the college, specific
academic preparation in high school, expressed motivation for the
college's programs--have proven to be significant to the reten-
tion of Lehman undergraduates.

In the aftermath of the fiscal crisis in 1976, the
College began assuming a more direct role in the determination of
its admissions policies. When open admissions was modified, the
College established the admissions criterion for freshmen at a 75
high school average or a rank-in-class of the 55th percentile or
higher. 1In 1979, the College raised the admission requirement
for freshmen to an 80 high school average or a rank-in-class of
the 66th percentile or higher. While the change temporarily
depressed the size of the subsequent entering class, it was a
change which attracted increasihg numbers of better-prepared
students.

The SEEK Program, established by Legislation at all of
the senior colleges of The City University, continues to be the
vehicle for providing admission to the senior colleges for stu-
dents who would otherwise not have such access. 1It, like other
higher education opportunity programs in the state, is designed
to provide access to postsecondary education for economically and
educationally aisadvantaged students. Economic guidelines which
determine eligibility of students to participate in the program
are established by the New York State Board of Regents. The
program combines financial assistance, and special counseling,
. tutoring, and remedial instructional programs.

The role of the Lehman College SEEK Program is to pro-



.. vide a range of counseling, financial, and academic support
services to students who require such assistance to overcome
social, economic, and educational disadvantages and thus to
enable them to achieve a liberal arts education and expand their
social and career capabilities., 1In order to fulfill its role,
the Program seeks to implement the principles and policies set
forth in the University's SEEK Guidelines. Approximately 1,200
students are enrolled in the Lehman SEEK Program.

The .College's focus on the admissions process during the
past five years has greatly intensified admissions activity.
During the Fall, 1982, semester, for example, over 5,200 eligible
applications were processed at the College, only 40% of which
came through the centralized University Admissions Processing

. Center. All of the other applications ("direct admits") under-
went a local review to monitor the admissions standards for the
various categories of applicants. While cumbersome, the extra
procedures provide an opportunity to respond to the special
backgrounds that many applicants bring to the college and to
improve on the matching and preadmissions counseling process that
is the heart of an effective admissions program. Once admitted,
each student is reviewed annually to determine continued
eligibility and to provide 3ystematié feedback on the admissions
and recruitment process.

Recruitment

In the course of the past five years, Lehman College
entered the admissions marketplace by undertaking an organized

. student recruitment program. The College was insulated from the

need to compete for students during the years prior to 1976.



. Since then, however, it has had to build vinstitutional identity
and support among its constituencies, particularly among enrolled
students. As other area institutions began mass-market
advertising programs to increase admissions, Lehman framed its
recruitment effort around the central objectives of increasing
name recognition, improving the image of the Bronx and its insti-
tutions, and providing opportunities for personal contact between
College personnel and the inquiring public. While increasing
enrollment is certainly a desirable effect of a recruitment
effort, the Lehman community is committed to promoting among
students, faculty; and the public a sense of pride and confidence
in the unique mission and the guality of the programs of the

. College. The faculty, students, and the administrators who are
involved in this community relations program are satisfied Qith
recruitment efforts when they result in visitors leaving the
campus with an understanding of the quality and opportunities
that are the traditions of the College. It is this outcome
against which activities are measured, rather than the more
obvious test of increased enrollment.

Lehman's recruitment strategy depends on personal con-
tact with prospective students and those who guide them; on
developing oppértunities and publications to present information
about College programs, particulary to specific populations for
whom programs were developed; and on hosting events on campus
that allow visitors to view first-hand the lovely campus which--

. with its Performing Arts Center--has developed in its urban

environment. The College visits area high schools and partici-



‘ pates in organized college nights or "fairs." The divisions and

departments, in cooperation with the Office of College Relations
and Publications, have produced informative brochures that are
used to respond to inquiries about the College's programs.
Regular "open 5ouse" days have been established to host potential
students and other visitors; these even allow them an opportunity
to attend a class of their choice. The College has promoted
better articulation programs with area community colleges, and
visits to prospective students and transfer counselors at the
community colleges are very much a part of the recruitment
program.,

Much of the recruitment program occurs through ‘the
efforts of faéulty and students. For two years, the Lehman
Chapter of the Professional Staff Congress/CUNY, the collective
negotiating agent of the instructional staff, partially funded
and sponsored open houses, additional publications, and events
through which volunteer faculty could meet with prospective stu-
dents. Pre-admission contact between faculty and potential stu-
dents represents a major commitment of the College to the central
concept of helping students and programs achieve an appropriate
match, Faculty who direct special programs are active in pre-

admission counseling of students, particularly those inquiring

' about the Health Professions Institute, the Adult Degree Program,

the Local 802 Music Program, the Senior Citizens Program, the
Bilingual Program, the High School Seniors Program, the Early
Admission Program, and the Lehman Scholars Program. Student-
volunteers also assist in mailing literature, guidng campus

tours, and greeting visitors to special events on campus. Stu-



. dent organizations sponsor a variety of on-campus public events
in order to show off the campus and the quality of student life
to family, friends, and others who may not have perceived first-
hand the educational advantages Lehman students recognize. The
theme of quality is echoed again in the recent establishment of
full-tuition scholarships for outstanding students who wish to
attend Lehman, and such a merit scholarship project underscores
the College's efforts to attract better-prepared students.

The programs described earlier draw considerable atten-
tion to the College because of their appeal to special segments
within the College's catchment area. The Adult Degree Program,
for example, is growing rapidly. It appeals to persons older

. than the traditional college student who are now in a position,
by virtue of occupational or family changes, to undertake degree
candidacy. The program offers considerable flexibility for the
mature student whose record of life experience justifies a
measure of independence in pursuing approved courses of study.
More than the personal satisfaction realized by the Adult Degree
Program students themselves, however, the stimulus and realism
_they provide in the reqular classroom courses has an impact on
younger students that amply justifies the program.

The senior citizen's program attracts those over 65
years of age oh a reduced fee, space-available basis for courses
of individual interest. Some senior citizens begin as auditors
and later become degree candidates.

. High school seniors are able to register in courses

either during the regular sessions or in the Saturday progranm.



.

These high ability and high achieving students,irecommended by
high school counselors, earn credit toward the high school
diploma or toward eventual college degrees. This program is
attracting increasing numbers of students. With the recent sug-
gestion by the New York State Comﬁissioner of Education that high
school education be reduced to three years, interest in the early
admissions experience should continue to increase.

The Lehman Scholars Program emphasizes the liberal arts
and features a seminar system, mentors, and an extra credit
option. For students interested in following a traditional
liberal arts emphasis who have demonstrated ability in their
beginning studies, this program provides both individual atten-
tion and added intellectual stimulus. For appropriate students,
. it has proved very attractive.

The College offers an early admissions progranm.
Although not heavily used, it may, in the future, be re-
evaluated in order to increase its appeal.

Lehman College has responded to the interests of stu-
dents and potential students iﬁ area and ethnic studies by
providing inter-disciplinary and area-focussed study programs.
These programs largely arise from the populations the College
serves, especially among its students, and the courses and
special programs are in all cases consistent with established
College policies and approved by the regular College bodies. The
have enhanced the sense of identification of the students with

‘ Lehman College.
@ :eoraanization of Student Services
The 1978 Middle States review team noted that the Office



. of Studenf Affairs was organized in such a way that students may
not readily have perceived the organization of services available
to them. Because of the drastic reduction in professional staff
(from 52 in 1975 to 21 in 1977), the Dean of Students Office then
was shifting staff internally to maintain services in the face of
dwindling resources. The larger staff during the expansion era
of open admissions had provided services to students through a
"cluster"” arrangement. Each counseling office was staffed to
provide essential services in financial aid, general counseling,
academic counseling, and careér counseling., The idea underlying
the clustering of services was to avoid an awkward referral
system from one office to another and to allow each student to
find regqular assistance within one of the eight clusters.

. The decline of professional staff decimated the cluster
concept, though all of the services had to be maintained.
Although the remaining staff, all senior, had previously coordi-
nated individual services provided in the clusters, by 1978, each
had gradually assumed college-wide responsibility for one or more
of the services, usually as a single-person operation. This
reaésignment of personnel has subsequently produced a staff of
specialists, each administering one or more key services, as well
as running one ‘of several offices among which students must again
be referred. Offices have been more clearly designated to
reflect the specialized functions, and the staff member in charge
has assumed an appropriate house title.

The professional staff in the Office of Student Affairs

. now consists of 22 persons and the Vice-President. With the
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growth in financial aid activity, five of the 22 are assigned

. full-time to financial aid counseling or financial aid adminis-
tration. .The remaining 17 assume responsibility for one or more
of the remaining services provided by the Office of Student
Affairs:

New Student Orientation and Registration
Skills Assessment Testing and Placement
Psychological Counseling and Referral
Career Counseling and Placement .
Freshman Colloquium Program (semester-long
orientation course)

International Students
Student Discipline
Veterans Affairs
Institutional Research
Alumni Affairs
Admissions and Admissions Counseling
Recruitment Program and Community Affairs
General Counseling and Information
Academic Appeals
Cooperative Education Coordlnatlon
Senior Citizens Program

" High School Seniors Program
Student Activities
Evening Student Information Center -
Adult Degree Counseling

In addition to the significant shifts of resources that
have occured since the 1978 team visit, several new initiatives,
included above, have been developed. These include the prepara-
tion of proposals for outside funding in the areas of Cooperative
Education and Institutional Reéearch; the expansion of the
recruitment and community relations programs; the establishment
-0f the program'in skills assessment testing; the development of
an evening students information center, which provides counseling
assistance to the 3,000 students who enroll in evening courses;
the designation of staff to contribute to the Cooperative Educa-

. tion Program as course instructors and coordinators; the

.establishment of an alumni association and office, and the devel-
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opment of a set of ongoing alumni activities--including an alumni
publication, membership drive, and fundraising for scholarships.

The reorganization of existing functions and the assump-
tion of new responsibilities by the Office of Student Affairs
have led to an adjustment in titles for many staff from faculty
and counseling titles to more appropriate administrative posi-
tions. While the entire staff of the 6ffice of Student Affairs
remains committed to counseling activities, the new titles and
organization more closely reflect the breadth of administrative
responsibilities and the specialization of functions within the
Office. The reorganization of student affairs has been facili-
tated further~by the development of the voluntéer Faculty .
Advisement Program for freshmen and sophomores. Much of the.
academic counseling once performed by the Office of Student
Affairs has now been undertaken by faculty members working under
the supervision of the Office of Academic Advisement. The orien-
tation of new students, including academic program planning,
still occurs through the Office of Student Affairs, but continued
counseling contacts by the Office with students in subsequent
semesters tend to focus on themes best characterized as personal,
career, crisis, and psychological support counseling.

Counseling and advising students is the most central of

student services. It is an area of work in which faculty, admin-

istration, and students participate, both formally and
informally. Types of advisement and counseling activities at

Lehman include new student orientation, psychological counseling,
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academic advisement, financial aid counseling, and career
counseling.

The areas of new student orientatiqn, psychological
counseling, and career counseling are largely the province of the
Office of Student Affairs. Orientation activities are
particularly concerned with helping the entering student select
an appropriate program of courses, assiéting the student through
the registration process, and referring him or her to financial
aid, personal counseling, academic advisement, career counseling,
or other initial sources of information and advice.
i Psychological counseling aids students with individual personal
problems, especially if these problems interfere with their stu-
dies. It may help them deal with their problems and enable them
to achieve as students. The College has two certified clinical
psychologists who serve as psychological counselors and provide
crisis intervention and support counseling, as well as referral
to outside sources of assistance., Students in the Hunter College
Graduate School of Social Work currently serve as interns, thus
expanding psychological counseling services by providing wider
availability.

The Office of Career Counseling has changed many of its
practices during the last five years and instituted several new
programs. Thé College's placement service has increased its
visibility'to employers by participating in the CUNY Career
Counsel?ng and Placement Association which, for example, mailed
brochures to over 7,000 employers in New York City. it alsao
established an employers' advisory board consisting of 12 repre-

sentatives of major New York City corporations, which has led to
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. internships for CUNY studénts and early knowledge of current job
openings. New offices and éhe addition of part-time personnel
have enabled the Office of Career Counseling to provide more time
for career counseling to students. Once concentrating primarily
on juniors and seniors, it is now able to counsel many freshmen
and sophomores. 1In order to assist students in searching for
career information, a career library is maintained. The filing
system for this library has been completely revised during the
last five years, and students find its resources far easier to
use now.

Closely related to career counseling is the College's
new program in Cooperative Education. This program is an innova-
tive approach to 1linking the liberal arts and sciences to

. careers. Students’ who enter this program begin by taking a
course in which they leagn how their preparation in the liberal
arts and sciences will equip them for a career. The course also
includes resume writing, career development, written and oral
reports, and interviewing skills. Following this introductory
course, a student may be placed in positions with government,
private corporations, and non-profit organizations for from one
to three semesters. The positions in which students are placed
include areas such as accounting, banking, health, and science.
During the time the student is working, he is also taking a
special course that emphasizes some aspect of the liberal arts
and sciences related to the nature of work and career. All of
the courses in the program are taught by the regular college

. faculty. The Co-op Education Program has several full-time per-
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sonnel who have successfully administered the program and placed
students with suitable employers. The Co-op Program is presently
being supported, in part, by a Title VIII National Demonstration
grant.

In addition to the specialized counseling services pro-
vided by the Office of Student Affairs, the College's Office of
Academic Advisement has instituted a program in which the faculty
from the various departments volunteer during registration to
advise students. on their progress toward a degree. The faculty
may also refer students to other offices, such as the pre-
medical, pre-engineering, or departmental offices for additional
advice. Students frequentiy obtain, during the semester, addi-
tional advice and counsel on future education and careers through
informal discussions with the faculty.
Information Services and Registration

Student data exist as part of a computerized system that

supports many aspects of admissions, registration, and student

services. The basic improvements in this system stem first from
the - replacement of the college's IBM 360-40 by the newer and up-
to-date IBM 4341, with the concomitant addition of some new
software systems. The new computer is faster than the previous
computer and capable of interactive online inquiry using a CRT

terminal. It is capable of providing information on five sepa-

rate Sscreens on admissions, skills assessment data, student

schedules, roster, and course information. A new, more efficient
software for storing and retrieving files has been introduced
into this system. In addition, the Statistical Package for the

Social Sciences (SPSS) has been placed on file in the system.
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Such improvements have made it éasier to access needed
data for the Office of Institutional Research. This office is
able to provide faculty, students, and administration with infor-
mation about such matters as the effect of remediation on success
with skills tests and correlations of test performance in
specific courses. The College is now better able to monitor the
outcomes of the changes it makes.

The new computer system has speeded up the
processing of registration data, providing faculfy with class
rosters and students and administrative offices with student
transcripts.

The Financial Aid Office is now able also to access
information it needs from the College system, as well as from two
CUNY-wide computer systems. In the future, the College should be
able to computerize more of the registration process and to unify
the necessary computer support for the Financial Aid Office.

One of the services that has undergone major revision is
registration, which has become much more efficient during the
past two years because of the moving of the registration arena
from the Gym Building to the new Student Cafeteria. The new site
permits better control of fixed appointment times for students
and has resulted in a more even flow of students through the
registratiop arena. In addition, payment of fees is now handled
on CRT terminals that store all transactions on cassette for
later storage on the main computer. The College is presently

working to computerize the registration process further. To aid

. students during registration, faculty advisers are now present in
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‘ the registration arena.

Alumni Activiti
During the past two years, Lehhan College and its alumni
and students have succeeded in forming a viable Alumni Associa-
tion. The opening of the Performing Arts Center created renewed
interest in the College. Thirty-five alumni started the Associa-
tion two years ago, and it presently has more than 500 members.
The Association has already sponsored several successful events,
including a homecoming and an alumni day. It is aiding the
College in areas such as the recruitment of students aﬁd career
counseling, Alumni supported scholarships are presently under
discussion. Thé College supports the Alumni Association through
. its Office of Alumni Relations, which, with the Office of College
- Relations, helps. to produce and distribute the Alumni Newsletter.
Student Life

Many Lehman College students, being older, commuting
students with family and work responsibilities, tend to have
limited time for participation in campus activities. The new
college facilities and the continued policy of having three "free
hours" (no6 scheduled classes) a week, however, have increased
interest in extracurricular life.

The new Student Life Building provides the central
meeting place for more than 60 student clubs and organizations.
The most active are those formed around ethnic or religious
activities. These clubs, which reflect the diversity of the

‘ Lehman Student population, include the Dominican Students Asso-

ciation, Irish American Society, Concerned Black Students,
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Italian American Society, as well as Oriental, Jewish, Hispanic,
and Catholic organizations. The Student Life Building contains
not only the offices for these 60 clubs and organizations, but
also two lounges, two conference rooms, a television room, a game

room, a kitchen, and typing facilities. In essence, the Student

Life Building provides for students the meeting ground that was

previously unavailable.

The lack of time that students have to participate in
events should not be confused with student apathy. During the
last several years, students have become increasingly vocal ih
campus-wide issues. Open hearings and debates on matters of
governance, sponsored by CASA (the student government), have been
consistently well attended.” Lehman students also have made the
greatest turnout of any of The City University campuses in
lobbying the Legislature on matters related to the University
budget.

Another addition to student life has been the science
newspaper, Examiner. Introduced last semester, the Examiner
reports on science and health programs and matters of concern to
students. It joins the Meridian, a weekly newspaper, and
Footnotes, an annual literary magazine, as a major Lehman College
publication.

With the addition of the Concert Hall and Theater,
student interest in the performing arts has increased
dramatically. Half-price student tickets are available for all
performances at the Performing Arts Center. Attendance at stu-

dent dramatic and dance productions has also increased since the
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Center opened.

. Aside from the physical benefits of the new facilities
and the beautified campus, the general attitude of the students
has greatly improved since construction was completed. During
the warmer months, the lawns of the campus become the social
meeting ground for students, as well as the sites of informal
study groups. The beauty of the campus has led to a feeling of
pride in the College and has improved the attitude of the stu-
dénts.

Athletics

Lehman College participates in NCAA Division III. No
athletic scholarships are provided, and the emphasis is upon
athletics as a part of the educational program, with the partici-

‘ pants considered as students firsi:.

In an effort to provide coherence and long-range plan-
ning for the management and financing of intercollegiate
athletics, Lehman College in the Fall of 1982, appointed its
first full-time director. Previously, program direction had been
a part-time assignment of a faculty member in the Department of
Physical Education, Recreation, and Dance. A Board for Intercol-
legiate Athletics, which includes two senior faculty members from
the Department of P.E.R.D., was also established. A special
equipment fund'was set up by the Lehman College Association, and
various other actions were undertaken to remedy some long-
standing deficiencies in equipment and facilities. By the end of
the 1982-83 year, the program should be in a stronéer position

. than ever before.

An athletics program provides a rallying point for stu-
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‘ dent interest in and identification with the College. An occa-
sional winning team creates enthusiasm and pride. The particular
endeavors that draw such attention vary from year to year, and
recently they have been women's softball and women's basketball.
This year it is men's basketball and baseball. Soccer appears to
be drawing increased participation. When interest lags in a
sport, the program does not hesitate to drop it temporarily, as
was done this year with swimming and women's volleyball. ‘

How to finance increased participation and numbers of
sports is a continuing problem. The student government (CASA)
has considered raising the student activity fee and earmarking
the increase for athletics but has thus far been unsuccessul in
achieving passage of the required feferendum.

. Lehman College provides no special inducements for
student-athletes. Financial aid is handled in the same way as it
is for all other students. The College requireées that students
participating in athletics be registered full-time and that they
have cumulative grade averages of 2.0 or above. Appeals for the
granting of eligibility may be submitted to an Athletic
Eligibility Appeals Board, which has been steadfast in requiring
demonstrations of academic responsibility and progress on the
part of all participants.

There is some sentiment within The City University of
New York for moving into higher divisions of NCAA competition,
especially in men's and women's basketball. Lehman College is
committed to remaining in Division III. The actions of other

. colleges, however, may make necessary some reorganization of the
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EACILITIES

Lehman College is today one of the most attractive and
functional campuses of The City University of New York. Projects
under construction in 1978, when the Visiting Team was here, have
been completed; others planned since 1978 have either been
completed or are under construction. Thé architecture of the new
buildings blends harmoniously with that of the older buildings in
an esthetically pleasing ﬁay, and the landscaping brings a sense
of grandeur and spaciousness to the campus. These dramatic
changes in the physical plant have had an integrating effect upon
the campus, promoting cohesiveness and unity in the College and
giving it a Qistinctive personality and identity., Details of the
changes in the physical plant and plans for the future follow.

PERFORMING ARTS CENTER

In 1980, as a result of the completion of the major facets of
Phase I of the Master Plan, Lehman began using four major spaces
and several smaller ones for the full-scale production of plays
and concerts. The major spaces include a 2,308-seat Concert Hall
located in its own building, a 50@-seat Theatre located in the new
Speech and Theatre Building, a cube-shaped "Black-Box" (The Studio
Theatre) for small experimental plays, also located in the Speech
Building, and a 15@-seat Recital Hall located in the the Music

Building.

Concert Hall
The opening of the Concert Hall, the key element in the

College's Center for the Performing Arts, (which also includes the

508-seat Theatre), added a new dimension to the College and made

12




Lehman, as was earlier noted, a major cultural center in the
region which it serves. During its first year, the Performing
Arts Cénter drew over 50,000 paid admissions.

The Concert Hall has been acclaimed for its acoustics, and it
is one of the best equipped facilities in the metropolitan area.
It includes a 2,400 square-foot stage, an orchestra pit for 65
music¢ians, and fully-equipped stage systems, including a
counterweight - systenm, a sound system, and an electronic lighting
control system. The seating area is asymetrical, holding 2,318
people comfortably, all within easy viewing and listening distance
of the stage. The Hall has been displaying to advantage symphony
orchestras, recitalists, opera, ballet,'and other musical
productions.‘

The effect on the students has been startling. Taking great
pride in their physical surroundings, they treat the campus with
care, Not unexpectedly, interest in the performing arts is on the

rise, as are the departments of Music and Theatre.

Theatre

The 50@-seat Theatre is principally an academic facility,
used primarily by the Departments of Music, Dance, and Speech and
Théatpe. The Theatre is steeply raked, thereby promoting an
atmosphere éf intimacy between actors and viewers. It is well-
equipped and is comparable to a Broadway theatre. There is a
complete counterweight system for flying scenery, a proscenium
opening of 36' X 24', and an elevator lift which can serve as an
orchestra pit or increase the depth of the stage from 36' to 47'.

An additional space directly behind the stage, used on occasion by
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playing area for a 75 foot overall depth. The modern theatre
equipment includes an elecfronic memory control 1lighting system,
complete sound system, and construction facilities for scenery,
costumes, and brops.

Students have found this facility exciting and look forward
to performing on its stage. They receive instruction on how a
professional theatre operates and what it takes to put on a good
production. The significant increases in numbers of majors in the
performing departments are directly attributable to the new

performing spaces.
The Studio Theatre (Black Box)

The Studio Theatre has become the main performing and
practice space for the Debartment of Speech and Theatre. It is
used on a daily basis and is recognized to be an extremely
versatile and useful facility.

The space is 51' X 51' X 24' H., with flexible seating which
accommodates an audience of up to 208, Electronic lighting and
sound controls and catwalk grid for hanging‘écenery and lights at
any point contribute to the flexibility of this theatre. It can
be used for experimental theatre and dance, as well as for film

making and the televising of performing arts.
Recital Hall

The 150-seat Recital Hall, located in the Music Building, is
designed as an intimate setting. Recitals of instrumental and

vocal music, chamber music concerts, and staged dramatic readings

are held regqularly.
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The Dance Studio

The Dance Studio, constructed specifically as a'practice
room for dancefs, is located in the Speech and Theatre Building.
It contains 1700 square feet and has practice barres and

reflective glass along appropriate walls.

ACADEMIC AND ADMINISTRATIVE COMPUTER CENTERS

Data Processing is of major impértance to the success of the
College's academic mission., It provides equipment and services
for instructional activities, supports faculty research in a
variety of areas, and provides data processing services to most
administrative offices in support of policy formulation, record
keeping, and student services.

The Data Processing staff and equipment are organized to
support its mission. The newly expanded Academic Computer
Facility is located in Carman Hall and is staffed by four full-
time professionals, two part-time technicians, and student aides.
The Administrataive Computer Facility is located in Building T-2
and is staffed by seven professionals, 'seven data procesing civil
servants,and one clerical person.

During the last five years, major improvements in computer
facilities and in the acquisition of equipment have been made and

additional uﬁgrading and expansion is planned.

Academic Computer Center
In September of 1981, with the assistance of a National
Science Foundation MISIP grant, the academic support component of

Data Processing was moved from Building T-2 to a newly renovated
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and enlarged facility located in Carman Hall.

Academic support is presently provided on microcomputers,
two Remote Job Entry (RJE) terminals, and a number of
conversational terminals connected to The City University's
Computer Center (CUNY/UCC). The communication line for academic

support wés upgraded from a 9600 BAUD to 560600 BAUD digital data
transmission line.

The Mathematics and Computer Science Department is the
largest instructional user, but many other disciplines utilize the
facility for instructional purposes. The two dominant
instructional computer uses are statistical analysis and
instruction in scientific computer languages.

In the Fall semester of 1982, 850 students enrolled in
computer science courses offered by the Mathematics and Computer
Science Department. Two hundred.(Zﬂﬂ) studen£s from other
departments on campus also.made use of the Academic Computer
facility. 1In addition, 130 students enrolled in the word
processing certificate program of the College's Continuing
Education Division utilized micros and terminals as instructional
devices. About 88 users (mostly faculty members) were also

involved in research computing.

Significant increases‘in computer-related activities are
projected as a result of the success of the Computer Science
undergraduate curriculum and the planned Master's Program in
Computer Science., Additional equipment acquisitions are planned.
Future growth of the area and policy formation will continue to be
determined in consultation with the Committee on Academic

Computing, a body appointed by the President, chaired by the Dean
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of Natural and Social Sciences, and composed of six faculty
members and the Director of Data Processing.
Administrati : !

In February 1981 an IBM 4341 computer replaced the aﬁtiquated
360/40. As a consequence, on-line administrative data processing
is now available to the College. Numerous terminals providing
various inquiry screens are in use for counéeling and student
academic advisement in many college offices. A mark sense reader
has been installed to expedite skills assessment test scoring.

The University has embarked on a University-wide management
information systems effort to standardize and imprer the quality
of available data. The University developed a new' central budget
system, F.I.S., and is now acquiring a central Personnel System.,
It has produced the conceptual design for a decentralized student
Information System.

The College is commifted to the implementation of a Student
Information System. To this end, Cullinane Corporation's data base
software tools are now being installed. This major effort is
the key to improvements needed in student services. Lehman efforts
in this connection are carefully coordinated with the University
M.I.S. activity.

MUSIC BUILDING

The Music Building also became available to the College
community in 19808. Formerly known as Student Hall, the Music
Building was completely renovated. It contains a new faculty and
staff dining room, reception areas, new student cafeterias, as

well as modern classroom and rehearsal areas for the Music
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Department. In addition to the Recital Hall, the Building now
holds a modern electronic music studio, practice areas, a library
for sheet musid, and an equipment room,

The completion of the Music Building enabled the Buildings
and Grounds Department and associated trades to relocate in modern
facilities under the Music Building. As a consequence, the
department has become more efficient and better able to mantain

the attractive look of the campus.

SPEECH AND THEATRE BUILDING

The new Speech and Theatre Building is connected to the Music
Building. In addition to the two theatres, the Speech Building
includes performing spaces, modern classrooms, research space, a
modern speecﬁ and hearing clinic (which also serves the public), a
soundproof recording studio, and other sophisticated equipment.
The purchase of two sophisticated audiology laboratories is
pending.

BOOKSTORE

The site of the Bookstore was moved during Fall 1982 from
.cramped, dark, and antiquated quarters in the basement of Davis
Hall to the remodeled, more accesible T-1 building, situated
along the main walkway of the campus. Well 1lit, the new Bookstore
includes all the features of a modern campus bookstore. It has
been well received by faculty and students.

The Bookstore continues to be a concession operation. ©Sales
have increased, and more students than ever are going into the

Bookstore and availing themselves of what it has to offer.
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LEARNING AND LANGUAGE LABORATdRY
The College continues to maintain a modern elegtronic
facility with specialized cassette tape recording and playing
equipment in a Learning and Language Laboratory. The Laboratory
is housed in the College's primary clasroom building, Carman Hall.

Designed to assist students with language course work, the

Laboratory makes available cassette tapes of pre-recorded

instruction in coordination with texts in French, Spanish, German,
Portuguese, Mandarin Chinese, Ancient and Modern Greek, Hebrew,
Latin, Swahili, Yiddish, and Uruba. A collection of great works
of literature in these languages is also available, both in film
and in cassette format. A growing number of cassettes assists
students in the expanding area of English~as-a—Second Language.
Various other media formats are available for use in language
instruction. The Language Laboratory itself is composed of four
quadrants which can be used for both group and individual
learning. Equipment and media are available for large group
instruction and for individualized education.

Responsibility for the operation of the Learning and Language
Laboratory has recently been combined with the Writing Laboratory
at the College. A new Director will head this combined operation
and will attempt to integrate the existing Language Laboratory
functions, wﬂich have been weighted toward foreign 1anguage_and
remedial education, with the increasing number of programs at the
College oriented toward the improvement of basic learning skills
in reading and writing. The Dean of Humanities will oversee this

combined unit.
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AUDIO/VISUAL SERVICES ‘ E 1
. The Audio/Visual Service facility, which for a n?}é\bgr of
- years had been administered as part of the Learning and Language
Laboratory, under the supervision of the Vice President for
Administration, will become an éutonomougL%dministrative unit

asgociatzf wr

under the administration of the College Library. The creation and
cataloging of a film cassette and media library is now in process.
Responsibility for acquiring, ordering, cataloging and monitoring
all media sources and instructional devices will l();r«i—rr‘ the
Library, and Library staff will enhance already existing media
resources. To improve service further, a video laboratory is
being established [in the Libraizz] Housed in a central campus
building, the laaboratory will provide,enable faculty to create
and demonstrate video techniques and to utilize video equipment in
.- classroom, seminar, lecture, and other instructional endeavors.
In addition, a Projection Roonhgzzgging created in the Library and
will provide a satellite area where films may be shown in

association with other services of the Library. Carman Hall, the<2//
"College's primary classroom building, will continue to offer a
number of well equipped Projection Rooms and to have available
other Audio/Visual equipment, such as overhead projectors, slide
projectors, tape recording devices, and video equipment. A second
satellite Auéio/Visual area is planned for Gillet Hall. This area
will provide a projection facility and various Audio/Visual
equipment for departments housed on the north side of the campus.
-~ Finally, based upon an analysis of the use of Audio/Visual
. equipment, various types of equipmént will be made available to

departments that are heavy users. The approach of centralizing
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policy-making and resource development and decentéalizing
equipment and services should greatly enhance the College's

Audio/Visual services,

STUDENT LIFE BUILDING

One of the deficiencies on this campus has been the lack of
recreational and club space for use primarily by students. As a
result, accrued funds were allocated by the Lehman College
Association to construct a two-story Student Life Building at the
South end of the campus. The building contains 24,0008 square feet
and provides space for the campus newspaper, clubs, the campus
radio station, a student information center, and student personnel
staff., The Student Life Building and the new student cafeteria
have become major focal points for student activity on .the

campus.

PROJECTS UNDERWAY

As a reflection of its continuing growth and development, the
College is in the process of designing, constructing, and
refurbishing several important ‘academic spaces. A description of
the more important projects is provided here.

ine Arl i1di

When Phase I of the Master Plan was under construction,
several_departments, including the Art Department, were relocated
off campus in rented space about one mile from the campus. With
the completion of the new buildings, all of the departments except
the Art Department moved back to the campus. The Master Plan

anticipated moving the Art Department into the old library
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building, thus bringing all of the departmenés onto the campus.
Funding was made available to finance the renovation of the
building, and construction is now under way. The building was
originally designed by mastér architect Marcel Breuer, who
created a marvelous lofty intérior conceived to create the feeling
of light, vast, spreading space, but, ironically, this conception
was not realized when the space served as a library. The
renovation seeks to carry-through Mr. Breuer's original intent for
the design of the building for a more appropriate use.

In addition to administrative.offices, the building will
include storage and classroom space, and studios for photography,
design, painting, graphics, .sculpture, ceramiésiggraduate
studentsy and  general use, There will also be a wood/metal shop,
models' dressing rooms, lounges, and galleries. The galleries
will exhibit works by students and staff, as well as by outside
artists, and will house collections owned by the College. They
will be open to the public at selected times and will add a new
dimension to the cultural facilities now available on this campus.
"Greenhouse

The College presently offers, in association with the Ne@
York Botanical Garden, the University Ph.D. program in Botany.
The present greenhouse:was not designed to meet the needs of
Lehman Collége, and it is éeteriofating. Built about 25 years
ago, it was designed and located primarily as a showcase for
decorative plants and as a holding area for some plants used in

botany courses. Presently used to grow plants for instructional

and research purposes, the greenhouse must now provide:

experimental conditions in which the amount and intensity of
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light, humidity, and temperature can be varied and accurately
controlled. The College has requested funds, therefore, for the
construction of a 2,508 square foot modern greenhouse to be’
located on the roof of Davis Hall. It will include the facilities
and equipment necessary to meet the academic objectives of a
modern, successful Biological Sciences Department.

istry. tories

The two present organic chemistry laboratories located in
Davis Hall were construéted in 1931 and no longer serve the needs
or meet the requirements for the teaching of modern chemistry
courses, As a result, the College has requested funding to
renovate and‘redesign the existing laboratories. One laboratory
will include 30 student spaces, and the other will be converted
into four faculty/student tutorial research laboratories and a
preparation room. The renovation should be gompleﬁed within the
next two years.

imal C Facilit

At no time has the Lehman campus had facilities that were
properly ventilated and equipped to house animals used for
instruction and research. The College recently received funding
for the construction of a modern Central Animal Care éacility in
the basement:of Davis Hall, at the site of the o0ld Bookstore. Work
has now begun on this project and it should be completed within
two years.

The Facility, which will cover appoximately 4,100 square
feet, will serve the expanding needs of the Departments of

Biological Sciences, Chemistry, Anthropology, and Psychology. It
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will be modern, sanitary, well-lighted and equipped and should

prove to be an invaluable addition to the College.

Miscellaneous

Other projects which have been approved for funding through
capital and various budget resources include renovations to
support the handicapped, such as ramps, toilet facilities, and an
elevator in the gymnasium. Routine items, such as the replacement
of roofs on certain buildings, the redoing of walkways, thé
construction of new guard booths, and painting, continue to occur

on an ongoing basis.
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EINANCIAL STATEMENT _
During the period 1978 to 1981, the enrollment and the

operating budget of the College stabilized, and it began to
recover from the severe budget reductions experienced during the
mid-1978's (when it was funded 50% by the City and 50% by the
State). Beginning in 1981, however, the State .began to experience
serious budgetary problems. Although enrollment at the College
has increased since 1981, the College has begun to feel the strain
of increasing budgetary constraiﬁts. In addition, as the College
moved under complete State budgetary administration during the

past several years, its flexibility in the use of allocated funds
decreased significantly. The Collége is under pressure to reduce
its full-timé equivalent teaching staff to satisfy a State Budget
Division model that does not recognize the needs of an urban
campus serving a heterogenous student population. Because of
budgetary constraints, funding for (teaching) adjuncts has Been
insufficient, and only adroit budgetary techniques, including

vacany control and transfers of money among major categories, have

enabled the College to meet the needs of its academic departments.

The College hopes that as the State becomes more familiar
with the senior colleges within CUNY and begins to récognize the
unusual needs of these urban colleges additional funding and
flexibility will be forthcoming. An analysis of the College's
"Spendable"” budget for the past six years is appended as Exhibit
A,

1/24/83
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Personal Services
Supplies

Eqdipmeﬁt
Contractual Services
Rents

Fringes

Other
Campus Total

ANALYSIS OF SPENDABLE BUDGET- 1977/78 - 1982/83

EXHIBIT A

¢000)

1977-78  1978-79  1979-80  1980-81 1981-82  1982-83
16,555 16,347 17,891 20,487 22,250 22,101
595 964 1,116 1,334 1,365 1,740
215 235 351 408 461 483
1,467 1,267 1,740 2,337 3,096 3,409

830 - - - - -
19,662 18,813 21,098 . 24,566 27,172 27,733
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